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ABSTRACT 

This is the final report on instructional and 
management evaluation of the Providence Bilingual Project at Fox 
Point High School for 1971. Part 1 states the hypotheses which 
underlie the data analysis, describes testing methods and results, 
and outlines recommendations which resulted from the evaluation. A 
section on process evaluation indicates thnt the instruction process 
seemed to be going very well, with competent teachers using teaching 
aides and audiovisual materials effectively. A teacher questionnaire 
indicates satisfaction with the Brown Institute, but stresses the 
need for curriculum development and for a uniform program of literacy 
teaching. The lack of native speaker fluency among teachers is noted. 
The administering of a personality test and an intelligence test is 
described, along with special problems, score analysis, and 
recommendations. Part 2, management analysis, discusses the planning, 
installing, operating, communicating, and evaluation aspects of the 
project and deals with the general impact on parents, community, 
teachers, students, and other participating institutions. An appendix 
contains a monitoring system which defines management responsibility, 
bi-weekly project activity reports, as well as other illustrative 
materials. (HM) 
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Presented here is the final evaluation report of the management and 
instructional product of the Providence School Department's Bilingual Education 
Program funded under the terms of Title VII of the ESEA. 

Evaluation activities have been characterized by a close and cooperative 
relationship among the evaluator, the project director and the auditor. Teachers 
have been cooperative and cordial and the evaluator has enjoyed unrestricted 
access to the school and to files and records pertaining to the program. 

In the judgement of the evaluator, Providence's Bilingual Education Pro- 
gram is a successful one. There is no question that communication has been 
established at all levels, a procedure for ensuring coordination of the various 
components has been implemented and adequate prior planning is evidenced by 
the smooth functioning of the program. 

All teachers were carefully chosen, an intensive pre-service and summer 
training program is on-going, a variety Of resource materials and audio visual 
aids as well as teachers aides in every classroom have ensured a smoothly 
functioning program staffed by trained and experienced teachers, many of v/hom 
are fluent in Portuguese. 

Children in the program appear to be making satisfactory educational and 

< 

social progress and teachers report they are generally pleased with program 
results. 

Though there have been minor problems, particularly tn the area of data 

8 

O th«dddr« M. KeWc^g, Ph.D.j David I. Vlciri«du, M.A.j H. R. Whaley, Jr., M.A.i John V. long, Ph.D., 

i^tmt A. khaflfrdhi Ph.D.; kkhotd t Sullivdti, Ph.D.; Nancy (^eUdn 6.S. ^ 




collection, the Providence Bilingual Education Program appears to be 
functioning smoothly and efficiently and is accompli ghing its stated 
goals. 

Thif report Was prepared by Guy N. DiBiasio, Ed.D. and Richard E. 
Sullivan, Ph.D. Gary Ryan of the CROC staff provided assistance in 
data collection and analysis. 
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INSTRUCTIONAL EVALUATION 

« 

BILINGUAL EDUCATION PROGRAM 

TITLE VII 
PROVIDENCE SCHOOL DEPARTMENT 
SEPTEMBER 30, 1971 

The Instructional evaluation followed, in general, the evaluation 
design prepared for this project. The following changes were neces- 
sitated as the program commenced: 

V. ESL children were eliminated from language achievement testing 
based upon an examination of pretest results which strongly indicated 
the inappropriateness of the instruments. 

2. The potential for controlling prior learning through the use of 
Analysis of Covariance was not realized. This powerful statistical pro- 
cedure requires that subjects and treatments be assigned at random. As 
suggested in the Interim Product Evaluation Report, the randomization of 
student assignment to groups was not fully achieved. A decision was made, 
therefore, to sacrifice the greater statistical power of Analysis of 
Covariance for an analysis more meaningful in light of the constraints 
placed upon true research experiments in the public school setting. 

The evaluation procedures in this instructional report followed 
the following scheme: 

FIGURE 1 

SCHEMATIC REPRESENTATION OF TITLE VII 
GROUPS IN GRADES 1-3 AND COMPARISONS MADE 

Portuguese Native 

Immigrants ^. Americans 

Title Vn ^ ^ Title VII 

Sample Sample 




Native , 
Americans ./^ R 

ySlL Classroom 



The following hypotheses served, in part, as the basis for data analysis: 

1. There will be no significant difference between the test scores 
of the Title VII samples of Portuguese immigrants and the Title VII samples 
of native American (Anglos) on instruments designed to measure certain 
aspects of English language proficience. 

2. There will be no significant difference between the test scores 
of the Title VII samples of Portuguese immigrant.- and the regular class- 
room samples of native Americans of instruments designed to measure certain 
aspects of English language proficiency. 

3. There will be no significant difference between the test scores 
of Title VII samples of native Americans and the regular cla?sroom samples 
of native Americans on instruments designed to measure certain aspects of 
English language proficiency. 

4. There will be no significant difference between pre and post 
scorr.s of the three samples on the two subtests of the Gates-^'^acGinitie 
Reading Test in grades two and three. 

The Murphy-Durrell Reading Readiness Analysis was administered pre and 
post to the first grade groups. The Phonemes «nd Letter Names subtests 
assess competencies requisite for success with more complex reading skills. 
For this reason, it was decided that, in addition to comparing group post- 
test scores, an examination of progress toward 100% mastery of the tasks 
would provide meaningful information for next year's instructional program. 
Table 1 contains the results of posttest comparisons and Table 2 contains 
displays -of pre and post re;-ults divided into five mastery levels for the 
two subtests. The upper cell entry represents phoneme mastery; the lower 
cell entry represents Letter Name I mastery. Only those children for whom 
pre and post test scores were available were included in the analysis. 



The results indicate a statistically significant difference between 



TABLE 1 



Between-Group Post Comparisons for the Phonemes Total and 
Letter Names I Subtests of the Murphy-Durrell Reading 
Readiness Analysis, Grade I 



Portuguese (n=15) Regular (n=19) 

X S.D. X S.D. 

Phonemes, 35.13 9.7 26.74' 11.34 

Total t=2.565 * 

Letter Names, 

I 24.20 7.46 23.42 9.91 . 

t=.083 

Anglo (n=16) Regular (n=19) 

X" S.D 3r S.D. 

Phonemes , 

Total 34.50 14.63 26.74 11.34 

t=l .802 

Letter Names, 

I 25.75 4.38 23.42 9.91 

t«1.173 

Anglo (n=16) Portuguese (n=15) 

X S.D. J S.D. 

Phonemes, 

Total 34.50 14.63 ' 36.13 9.7 

' t=.364 
Letter Names, 

I 25.75 4.38 24.20 7.46 

t=.714 



^p<.05 
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table; 2 . , , . 

Pre - Post Comparisons of Progress Toward 100% Mastery on the 
Phonemes I and Letter Names I Subtests of the Murphy-Durrell 
Reading Readiness Analysis for Grade One Pupils 

Regular Class n=I9 
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Upper cell entries represent Phonemes; lower cell entries. Letter 
Names, 1, Pretest levels are represented by the rows; posttest levels by 
the^olumns. The entries represent numbers of children,. For example, in 
Cthe regular group 3 children had pretest phoneme sco:.es between 0-20% and 
poWttest scores between 20-40%. Entries to the right of the diagonal rep- 
resent gain; those to the teft, loss. For example, in the Anglo bilingual 
grouji, 2 children had pretest phoneme scoras between 80-100% and posttest 
8 "ores between 20-40%i 
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the Portuguese bilingual group and the regular group for Phonemes. Below 
are the pre and post means for these subtests. 



Regular 

Phoneme J 

Letter Names I 
Portuguese 

Phonemes 

Letter Names I 
Anglo 

Phonemes 

Letter Names I 

An examination of these means in conjunction with the matrix displays 
suggests that all grojps made progress towards 100% mastery of the skills; 
however, the individual variation was greater than might be expected. 
Since the tasks being assessed are crucial for success in dealing with 
more complex decodiny-encoding activities, attention should be directed 
to continuous monitering of individual progress. In the case of individuals 
such as the five Anglo bilingual pupils who regressed on the Phonemes test 
the decision to retest would be determined by the teacher if the results did 
not. correspond with her program-long assessment of growth. 

The results of the teacher ratings of second language competencies 
provide further evidence that the first grade program is achieving its 
first priority of increasing the primary language skills of speaking and 
listening. The scale used for rating performance in the Fall and Spring 
accompanies Table j. The greatest gains were madrin the areas of 
listening and speaking by Portuguese children in grade one. Having been 

ERIC .10 




18.74 23.42 
15 ' 



18.47 36.13 

12.13 24.20 
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36.75 34.50 
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'Ordinal Scale, for Evaluating 
Second Language Achievement 



SKILL 



Proficiency 
Level one 



Proficiency- 
Level two 



Proficiency- 
Level three 





♦■ 

•1. 


2. 


3. 


k» 


5. 


6. 


LISTENING 














SPEAKING 














READING 














WRITING 



















TABLE 3 



Mean Change in Teacher's Rating 
of 

Second Language Competencies ^ 



Grade 
Portugnesj 



• « 



Grade ? Grade 3 

Anglo Portuguese Anglo Portuguese Anglo 



LISTENING 


3A5 / 


2.12 


1.88 


l.lH 


1.00 


1.78 


SPEAKING 


• 2.75 


2.00 


1.31 


1.32 


.96 


1.52 


, READING 


1.05 


2.024 


1.31 


l.Ul 


l.OU 


1.78 


WRITING 


n.a. 


2.0j3 


.9U 


1.36. 


.96 


1.0c 
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utilized in the 1969-1970 Providence program, satisfactory progress is 
considered to be one scale unit. WMle rater reliability information is 
not yet available- for the scale, formal and informal observation ob- 
servation of pupil performance by the project director and the evaluator 
support the findings .of the teacher ratings. The success of the first 
grade program in dealing with the primary language skills lends further 
support to the growing body of research strongly suggesting that children 
need many experiences in oral language whether in first or second language 
before proceeding to the secondary language skills of reading and writing. 
The greater gain by the Portuguese bilingual children could be due to 
more out-of school opportunities to listen and speak in the second language, 
English. 

In grades two and three the batcs-MacGini tie Reading Test was admin- 
istered to the two bilingual groups and the regular group. Table 4 
contains between-group post comparisons for the three groups. As with 
grade one, only those children were included for whom pre and post test 
scores were available. In grades two and three, Anglo bilinguals had 
statistically significant higher scores on both subtests when compared 
vvith the native Americans, regular group. The Anglo bilinguals had sig- 
nificantly hinher scores tlian the Portuguese bilinguals as well. Table 5 
coj.tains wi thin-group pre-post comparisons for the three samples. Both 
the Anglo and Portuguese bilingual groups made significant gains at both 
grade levels with the greatest gains occurring in grade two, with the ' 
exception of grade two Anglo Comprehension. As suggested in the Interim 
Product Evaluation Audit Report, the acquirement of reading vocabulary is 
requisite for comprehension. The results suggest that the second grade 
bilingual program is succeeding in this task. The results of testing 
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with the native American regular class sample were somewhat disconcerting. 
Gain on both subtests in grade two was minimal and posttest variation 
within the sample was extremely hinh. An examination of individual raw 
scores on both pre and post tests indicated a number of pupils regressed 
a considerable amount. While variability in performance is to be expected, 
the components, contributed by the learner and the instrument can, be 
estimated with some accuracy, given the technical information available 
for most well developed tests. The third component contributing to test 
variability, test administration, may be the component responsible for 
the range of posttest performance in grade two. The requirements Imposed 
by many tests for accuracy in direction-giving, timing, etc., need to 
be carefully considered by the examiner and, if possible, one person should 
be responsible for all administrations of a particular instrument to re- 
duce examiner variability. As suggested earlier, continuous monltering 
of pupil progress in the skills being assessed by the teacher can assist 
In decision-making regarding retesting. 

The teachers' ratings of second language competencies indicate that 
satisfactory progress was, on the whole, realized. The grade three 
Portuguese bilingual children were rated as having made the smallest 
amount of gain for the three grades, but fine distinctions among comparisons 
of means are not recommended at this stage in the development of the scale. 
Evaluating language proficiency at the level represented by Proficiency 
level three is not an easy assignment to give to anyone. TI.e in-service 
program provided by Brown University during the Summer of 1971 included 
linguistics and the teachers should possess greater Insights Into the 
complexities of language at both the applied and more theoretical levels. 

The following recommendations are based upon t he re$ults.,of. the product 
eva1 ua 1 1 on , observa ti ons .proy i ded^ln. . tb,e...Jjxtei:jilLfXO.duj;t.|yily.^l^^^ i t 
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Report by Mr. Bernard Cohen of Dunlap and Associates, Inc., materials 



developed during Brown University's tn-service workshop and instruments 



developed by the Curriculum Research and Development Center specifically 



for the Providence bilingual program: 



t ■ Diagnostic instruments such as the Cooper-Maguirs Reading Analysis 
test should be utilized in the 1971-72 program at all instructional levels. 



*^2. The Gates-MacGinitie Reading Test, while of somewhat questionable 
value, should be utilized in next year's program if a longitudinal study 
of the program is carried out. This is the only instrument providing 
data for several years. 

The instruments developed by the CurrlcuTium Research and Development 
Center should be employed with both the Portuguese and Anglo bilingual children. 



^4. Unless some means of effectively randomizing the assignment of children 
to groups can be developed, it is recommended that this aspect of the program 
be discontinued. The problems of random assignment have recurred for several 
years and time and energy spent in testing and assignment could be better 
utilized. 

t^5. Teacher self-evaluation reports supplementing evaluations conducted 
by the project director would provide the classroom teacher with an op- 
portunity to reflect upon her classroom role. The results of self-evaluation 
could be used to improve teacher-perceived weaknesses on an individual or 
groty? basis If desired by the teachers. 

/ 6i The continuation of teacher ratings of second language competitives 
with further research conducted regarding reliability of the scale. 

^7. The involvement of parents in program evaluation would add a 
dimension to the program that presently does not exist in a formal way. 

v/S. The IPAT should be discontjuued.and the California Tests and 
Measurement administered on an as-needed basis rather than to entire 
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groups. Further research should be conducted regarding its use with 
Protuguese childreti. 

9. Diagnostic instruments dealing with such complex reading skills 
as comprehension should be used where appropriate. Until very recently 
such Instruments were not available. 

f — 

The 1970-71 bilingual instructional program was successful. The 
recommendations deal mainly with a further refinement of testing pro- 
cedures. Education throughout the' country is slowly shifting its emphasis 
from nbrm-referenced performance to the more individual assessment of pro- 
gress toward observable performance outcomes. While the degree toward 
legitimate specifications for learning outcomes has not been resolved, 
the trend is unmistakably clear. These recommendations reflect this 
trend. 
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PROC:SS EVALUATION 



The evaluation of teaching process has been undertaken primarily by the 
project director and the final report on process remains essentially 
unchanged from the interim report. Classroom visits were made by the 
evaluator on an informal basis usually, to discuss other aspects of the 
Title VII program. The project director's evaluations were more formal, 
Involving the utilization of the teacher evaluation form Included in the 
Interim report. The evaluucor and project director discussed process 
evaluations. 

All of the Title VII teachers at the Fox Point School, with one 
exception, are tenured experienced teachers. They demonstrated subject 
matter and technical competence as well as effective classroom management 
techniques. In all visits by the evaluator, it was noted that the 
teachers were utilizing their aids effectively. 

Generally, the teacher worked with one group of children, the aide 
worked with another, while another group of children worked independently. 
This seemed to be an effective classroom organization, for most children 
usually appeared to be happily engaged in their activities. 

Teachers managed to balance the academic work of the curriculum with 
other activities in art, etc. The children were especially busy and 
excited when working on costumes and building decorations v/hich were held 
during the school year on various occasions. 

Particularly note worthy was the use of tape recorders in the class- 
rooms, primarily in the second-language classrooms the children appeared 
to enjoy recording their voices and then hearing them later. Teachers 
also made extensive use of specially prepared charts and other visual 
material, particularly in the area of reading instruction. Samples of 
ERJC teachers prepared dittos appear in the appendix. , 



-14- 

In conclusion, no problems were noted in process. The Fox Point 
teaqhers are generally experienced competent teachers who demonstrated 
clear mastery of the technical skills of teaching. They use the 
reinforcement of rewards to elicit desired behavior and always appeared to 
be in control of the classroom situation. They used their aides and other 
types of audio-visual aids effectively. 
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QUESTIONNAIRE - BROWN INSTITUTE PARTICIPANTS 

The questionnaire described below was distributed to seventeen teachers 
whose r.aines were obtained from the Bilingual Education office as having 
attended the 1970-71 pre-service and service institute conducted by Brown 
University. Thirteen questionnaires were returned. The numbers which 
appear In parenthesis after each item indicate the responses to that item. 
In some Instances, respondents left several items blank, in which case 
the total number of responses reported does not equal the number of 
questionnaires returned. In one case particularly, a respondent who is 
a principal left most of the items blank.' Nine of the respondents are 
classroom teachers in grades one through eight in the Providence Public 
Schools, three are aides, and, as indicated above, one is a principal. 

The majority of respotidents indicated they have been pleased with 
the Brown Institute. Many, however, also indicated they would like to 
.see some changes in the Brown program. In item 11, seven participants 
Indicated a need for additional work in curriculum development. This 
response is supported by the frequency of a high rating for curriculum 
development in item 9, and by the responses to item 18. These responses 
on the questionnaire also support verbal reports of the teachers at the Fox 
Point School. Almost uniformly, they expressed a great need for additional 
work in curriculum development to supplement the text books. 

Few of the teachers indicated native speaker competence in each of the 
skills listed In item 13. Perhaps the Brown Institute could devote more 
attention to second-language instruction in Portuguese ur the teachers. 
The advantages of native speaker fluency for the teachers who work with 
young Portuguese children is obvious. Two respondents indicated a need 
for Portuguese language instruction in item il. 
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The great majority of participants indicated the Brown program has 
been useful in helping them to better utilize the aids listed in Item 
15. 

In conclusion, based on the responses made by participants, the 
Brown University pre-service and in-service institutes seem to be meet- 
ing the needs of the teachers. It is recommended that the Brown program 
devote more attention to curriculum development, however, perhaps specialized 
Instruction in curriculum development in each subject area would be useful. 
A final suggestion is that the Brown program provide some Instruction in the 
teaching of reading, primarily to assure some, uniformity and hence continuity 
In the reading instruction offered at the Fox Point School. This suggestion 
Is prompted by the complaint of the teachers of Portuguese that the Port- 
uguese textbooks are based on a global approach to reading. Such an approach 
does not coincide with the carefully sequenced skills approach utilized in 
reading instruction in English. The teachers handled this problem in 
varied ways, but this may lead to confusion when children move on to another 
teacher. 
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UNIVERSITY OF RHODE ISLAIID 
CURRICULUM RESEARQI AND DEVELOP^^ENT CENTER 



QUESTIONNAIRE FOR TITLE VII TEACHERS * 
( YOUR AIJSWERS WILL REMAIN STIJCTLY CONFIDENTAL ) 



1* Kame 



Date 



2. School Address 



3. Circle the letter next to your lev61 of education 

b. some graduate work (3) 



a. bachelor *s degree 
only 0) 

d. master's degree (1 ) 



c. graduate work 
in a master's 
program (q) 
e. master's plus additional f . aide (3) 
grraduate vork (5) 



U. If you circled b,c,d, or e, is your graduate vork part of Brown University's 
pre-service/in-service Title VII program? (circle one) 

Yes (8) , No 0 ) 

5. How many years teaching experience have you had? 2 0(1); 34(1 ); 

the remainder ranged from 2-7 

6. Are you a regular classroom teacher or a specialist foreign lann'age • 
teacher? (check one) 



a. 

b. 
c. 
d. 



Jl Regular classroom teacher, teaching all or most subjects, in- 
cluding foreign language classes. 

J Regular classroom teacher who does no foreign language teaching. 

J Specialist foreign language teacher who teaches mainly foreign 

language classes. 
3 Aide 



7. If you are a regular classroom teacher (a or b above) answer applicable 
questions below, (otherwise go ahead to question 8) 

a. grade level taugh t 1 -8 



b. second language you teac h English 3; Portugue se 3 

c. to what extent do you use this second language 

^ I do not use it as medium 
(1 ) I use it in some subjects 
(6) I use it in all subjects 



« Adapted from H.H. Stern (ed. ) Lanf;uap,e3 and the Young School Child . 
(London: Oxford University Press, 1969), pp. 256-259. 
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8. If you are a specialist foreign .'.aneuage teacher, auaver the questions 
below. 

. a. What languaBc (s) do you teach? Portuoufise -fd^t Fng1i'«;h -(9) 

b. At what grade level do you teach? Six Rp^pnn.oc; 0. ^ 

ALL TEACHERS SHOUbD ANS^/ER TIIE FOLLOWING QUESTIONS 

9. Indicate the relative merit of each phase of your pre-service/ln-service 
training by placing a next to the most worthwhile activity, a "3" 
next to the second most worthwhile activity, and so on for tJie re- 
maining two activities. 



12. 



JDontrastive analysis 

_C\urriculuia development and methods 

JPortugese Culture 



JPortxigese language 



4 . 


3 


2 


1 


2 




2 


2 


4 


r 


1 


•3 


0 


5 


4 


0 


4 


1 


1 


3 



10. Which oae ^<^^i^i^y do you feel should be eliminated?^trastiVP flnRly.Ts.. 
_ ^ indicated by five respondents. " 

11. Is there an Instruptiunal phase listed above to which you fe'»l more 

ti^^ -K^^a uiiotod?_Seven Resrqndents_1 ndicated Curriculum Developmen t 



irmonths)^""^ ^""^^ participating in Brown's program? (answer 

22-24 months - (7) 10-12 months - (6) 

M onths 

12. b. I am no longer participating, but I Md participate for 0 

months. *^ 

12. c. Why did you drop out of tho program? 



t'he'^Lea: blLw!'"- '"''^^'^ "^'^ '''''''''''' ^^^^^^-^ of 



m 
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How well do 
you understand 
It when you 
hear it 

spoken _ 

S 4 3 2 1 0 

rrm 



How fluent are 
you in speakinp 
it 



5 4 3 2 10 
12 12 0 2 



How good is 
your pronun - 
ciation 



5 4 3 2 10 
TTTTTTT 



d 

How well do you 
read the lang- 
uage 

5 4 3 2 1 0 
22 1 1 2 0 



How well do you 
write the 
language 



5 4 3 2 1 0 
2 1 2 TT 



5 - Competence e.ual to that of a natj^ve speaJcer of the l^U 

(cont'd) 



* 
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U - Competence somewhat inferior to that of a native speaker, but 

adequate for most purposes 
3 - Competence considerably inferior to that of a native spiaker 
2 Competence is quite rudimentary 
1 - Competence is very rudimentary 
0 • No competence at all 



lU. How do you teach your students the correct pronunciation of their second 
language sounds? 

^ g y making them listen carefully and imitate 

7 _By giving practice in imitation supplemented with e:q)lanations 
about how the sounds are made 

I do not give any attention to correct pronunciation 



15. How often do you use each of the following aids in teaching? 







Hever 


Sometlnes 


Often 


Most of 


a. 


blackboard 


* 


6 


6 




b. 


pictures 




2 


8 


5 


c. 


film strips 




10 


1 




d. 


sound movies 


5. 


7 




1 


e. 


records 


. 6 


3 


1 


f. 


tape recorder 




5 


4 




e* 


lemguage lab 


5 


1 


2 


1 


h. 


translated material 


4 






1 


1. 


language master 


6 


2 


1 




J. 


video tape 


6 


4 






k. 


other 











1 . overhead projector 
m. T.V. & Radio 



1 



16. ^irtiich of the above do you find most useful? Pictures (7_1 and blackboards (6) 

spons( 



,^ , . . , were most frequent responses. 

17. Has the Brown Program helped you to better utilize these aids? (10)- yes; 

• (1) - no 

18. Please check appropriate comment below: 



J I don*t feel I can derive additional benefits from the program 

.§ The program needs to be changed (please specify how) 



More v/nrk in: riirririilum npvplnnmpnt {^)\ Pnv^tng.ipgp M;»f6r1a1s (1): 
Larning Portuguese (1); Junior High Instruction (1). 



S The program is satisfactory and I intend to continue 
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California Test of Personality and the I.P.A.T. 

As part of the program's evaluation, children in the bilingual 
Anglo, Portuguese, anc* E.S.L. classrooms were administered two tests of 
. special design. The first test administered was the California Test 
of Personality, a test developed to measure a child's personal and 
social adjustment. The second test was the Institute of Personality 
and Ability Testing (I.P.A.T.) Culture Fair Intelligence Test, designed 
to measure Spearman's concept of "g", a general mental factor. To fully under- 
stand and Interpret the test results given for these tests we must first 
understand their basic organization and method of interpreting a child's 
raw score. 

TEST DESCRIPTION ; 

The California Test of Personality is organized around the concept 
of life adjustment as a balance between personal and social adjustment. 
•Personal adjustment is assumed to be based on the feeling of personal 
security; and social adjustment on the feeling of security in the social 
realm. The items in the personal adjustment half of the test are designed 
to measure evidence of six components deemed necessary for personal security 
and the items in the social adjustment half are devised to measure six 
aspects of social behavior. 

^ The following test breakdown is not designed to Hit measured general 
traits but rather groupings of more or less specific tendencies in human 
behavior: to feel, think and act. 

PERSONAL ADJUSTMENT 

la. Self-Reliance - Is the student stable emotionally and responsible 

to his behavior? 

on 
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lb. Sense of Personal Worth - Does the student feel capable and 

reasonably attractive? 
Ic. Sense of Personal Freedom - Desirable freedom includes permission 

to choose one's own friends and to have at least, 

things such as a little spending money or choice 

In clothes selection. 
Id.. Feeling of Belonging - Does the student get along well with his 

teachers and usuully feels proud of his school? 

le. Withdrawing Tendencies Does the student have reasonable freedom 
(freedom from) 

among these tendeiicies to withdraw nr substitute 
the choice of a fantasy world for actual successes 
in life? 

If. Nervous Symptoms - The individual who is classified as having 
(freedom from) 

nervous symptoms is the one who suffers from 
one or more of a variety of physical symptoms 
such as loss of appetite frequent e>e strain, 
Inability to sleep, or a tendance to be chronically 
tired. People of this kind may be exhibiting 
physical expressions of emotional conflicts. 

SOCIAL ADJUSTMENT 

2a. Social Standards - Does the individual understand what is regarded 
^ as being right or wrong? 

2b. Social Skills - Is the pupil socially skillful or effective when 

he shows a liking for people, when he inconveniences 
himself to be of assistance to them and when he is 
diplomatic in his dealing with both friends and 
strangers? 

20 
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2c. Anti-Social Tendencies - Normal adjustment in this area is 

characterized by reasonable freedom from 
bullying, frequent quarreling, disobedience and 
destructiveness to property... 

2d. Family Relations - In this category superior family relations 

also Include parental control that is neither 
too strict nor too lenient. 

2e. School Relations - Good school relations inv.olvp. the feeling 

I on the part of the student that he counts for 

something in the life of the institution. 

2f. Community Relations - Satisfactory community relations include 

the disposition to be respectful of 
laws and of regulations pertaining to the 
general welfare. 

The second special test administered, the I.P.A.T. Culture Fair 
Intelligence Test, attempts to measure the general mental factor, "g", 
a construct hypothesized to underlie all primary mental abilities and 
which enters into practically all specific ability perforjnances. It 
Is generally classified as an intelligence test. 

The culture fair tests of the I.P.A.T. are provided at three levels: 
scale 1, four to eight year olds and effective Institutional adults; scale 
2, Aight to twelve year olds and selected adults. I.e., all but the brightest 
high-school educated; scale 3, for upper high-school, college adults and 
those already selected groups within which stiffer selection Is needed, 
eg., graduate students and executives. Unlike scales 2 and 3, scale 1, 
which was used In our evaluation, is not entirely culture free. This is 
due to the difficulty in obtaining a sufficiency of test items in a 
perceptual test medium that would command the sustained Interest of the 

27 
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young children tested as well as Tieet other requirements special to this 
age range. However, four of the eight sub-tests, 1, 2, 3, and 8 constitute * 
culture free tests and can be used as a suD-battery for this purpose. The 
present I.P.A.T. test is based on research in 18 different kinds of sub- 
tests used in the Binet, Miller, Palmer, and other scales in this four to 
eight year range. 

The tesv is broken down into eight separate sections or sub-tests: 
Test 1 deals with substitution; Test 2, classification; Test "3, mazes; 
Test 4, selecting named objects; Test 5, following directions; Test 6, 
wrong pictures; Test 7, riddles; and Test 8, similarities. The number of 
possible correct responses in each sub-test is twelve giving us the total 
possible score of 95. if the Group Test Abbreviated Form is administered 
(Sub-tests 1,3,4, and 8) the total number of correct responses are doubled 
to arrive at the total test score. 

HOW RESULTS ARE REPORTED : 

The California Test of Personality is reported in terms of the groupings 
of specific tendencies. On each section of the test a child can obtain a 
maxinium raw score of 8 which then can be converted to a percentile score and 
compared with the national norm. These groupings of specific tendencies are 
then combined intr personal and social adjustment segments and when the raw 
scores for each section are totaled we can again convert them to percentiles 
for*^purpose of comparison . (National mean is 50). When looking at these 
scores we must keep in mind that the score recorded is a percentile rangp 
not a specific point, i.e., a score of 20 represents a range from 15.0 through 
24.9 and a score of 30 represents a range from 25.0 through 34.9. 

ERIC 
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Californla Test of Personality 
Class Mean Percentiles 





Personal Adjustment 


Social Adjustment 


GRADE 1 
Anglo 
Port. 


37.5 
25.1 


41.0 
20.5 


GRADE 2 
Anglo 
Port. 


27.7 
14.5 


22.8 
30.0 


GRADE 3 

Anglo* 
Port. 


34.9 • 
20.5 


44.9 
24.9 


ESL 

Lower Primary 


24.9 


24.9 


ESL 

Intermediate Primary 27.5 


17.5 



These test scores show that the Anglo groups scored relatively higher 
In all categories, except Grade 2-Social Adjustment, than did the Portuguese 
test groups. 

From Grade 1 to Grade 3 personal adjustment shows a slight decline 
while social adjustment shows a complete reversal of this trend. There 
are many factors that could attribute to this change; a child may be 
willing to give up some of his personal sense of freedom for group or 
social acceptance. As a child grows older social expectations become greater 
and more Is expected of himj this could also contribute to the trend. There 
are many variables that might influence these test scores and further 
Investigation into this area of personal self-worth vs. social acceptance 
Is suggested. In addition, attention should be directed to the socialization 
experiences of the older ESL children. 

The scores of the California Test can also aid in understanding how 
a pupil or a class as a whole relates to peer grouping and the tonwunity. 
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It Is obvious that this information, used correctly, can aid in the 
development of class and personal behavioral objectives. 

Some specific problems encountered with the California Test of 
Personality were: group responses, one individual calling out his 
selected answer and a number of other pupils answering accordingly. 
Non-uniformity in question emphasis, caused by more than one test 
administrator and translation prob'ems in conveying exact ideas into 
Portuguese. 

The I.P.A.T. Culture Fair Intelligence Test, when administered under 
Ideal conditions, provides a child's Intelligence Quotient (I.Q.) and 
his Mental Age. These scores are arrived at by correlating the pupil's 
raw score on the test and his chronogical age. Therefore, for a pupil 
to receive an I.Q. score of 100 and a mental age of 7.2, he must be 7 
years and 2 months :lcl and achieve the corresponding raw score on the 
I.P.A.T. 

Due to the circumstances at Fox Point Elementary School, it was 
necessary to give the group test abbreviated form. This combination of 
sub-tests includes only those which can be administered in a group test 
situation with whatever size and age class the test administrator feels 

« 

he can handle. In all cases, except for the lower or younger E.S.L. 
classes, the test was administered to the full class of 17 to 23 pupils. 
In the smaller E.S.L. classes it was administered to four pupils at a 
time. ^ 

For comparison purfibses, we have listed the class mean I. Q., mental 

age, chronological age, and standard deviation. The individual scores, 

due to the group test. abbreviated form were arrived at by totaling the 

number of correct responses and multiplying by two to give a total possible 

score of 96., This doubling was necessary to fit raw scores into the 

„P<f„tandardl2ation tables. 
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V>^ yI<P.A.T. CULTURE FAIR TEST 

' Class Means 

BEST COPY AVAIUIBLE 





JUL 


Mental Aae 


Chronoqical Aqe 


ADAnr 1 
laKMUt 1 

Anglo 
Port. 


126.71^ 
103.43 


• 

8.9 
7.6 


7.1 
7.8 


GRADE 2 
Anglo 
Port. 


123.83 
103.32 


10.0 
9.3 


• 

• 8.1 
8.6 


GRADE 3 
Anglo 
Port. 


116.73 
101.52 


10.7 
10.1 


9.1 
7.8 


ESL 

Lower 


92.00 


6.7 


7.2 


ESL 

• Older 


82.5 


8.8 


11.0 



The specific problems encountered with the I.P.A.T. were more complex 
and resulted in nullifying the test's effectiveness in judging I.Q. and 
mental age for the pupils evaluated. Sub-tests 1 and 3 in the abbreviated 
form have set, rigid time limits and time (or speed) is a factor entering 
Into the score. These time limits were impossible to strictly enforce due 
to the age group administered and the size of the groups tested. Again, 
translation played a major role in distorting the true raw score. Some 
general problems found in the I.P.A.T. are the low validity and reliability 
coefticients listed in the test manual. The standardization tables are 
^ based on a small number of cases (400) combining American and British 
samples. The test manual also states that Scale 1 culture free sub-test 
norms are not yet available. The real doubt about using intelligence tests 
standardized at this age level is that, because of their dependence largely 
upon nuirsery school samples, they represent a relatively middle class 
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selectlon. All pupils v^ere administered Scale 1 regardless of age, in 
some Instances pupils in the third grade and older E.S.L. class fell out 
of the eight to 12-year old range for which the scale v^as designed. All 
these factors combined make the I.P.A.T. extremely weak for purposes of 
evaluation. ✓ 



One of the major problems encountered in administrating both tests 
was the fact that the administrator was not. bilingual, therefore, the 
tests had from four to five separate administrato^rs. The variation in 
some scores could be directly related to the individual emphasis or 
enunciation on any particular topic. For a more uniform distribution 
the tests should be given by one individual, who is bilingual, thereby, 
giving at least one form of standardization. 

These tests, at least to the lower age level children, should be 
administered on an individual basis. This would allow adherance to strict 
time limits and do away with the possibiltiy of group responses. Timing 
devices, such as a stop watch i should be made available for 4 
all timed tests. 
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Management Evaluation 
Bt-Llngual Education Program 
BEST COPY AVAILABLE Title VII 

Providence School Department 
September 30, 1971 

This management evaluation report has been prepared in accordance with 
the procedure established In the preliminary management evaluation outline. 
The report contains three sections: " the first is a r.-»rrative following the 
five project components Identified by the USOE - planning, installing, operating 
communicating and evaluating and a section titled "General Impact on.Partic1« 
pating Groups"; the second section is comprised of the monitoring system 
developed to identify and to fix responsibility for various management tasks. 
The third section contains a series of project activity reports. Initiated in 
January 1971, these reports are intended as a sort of commentary on the pro- 
gress of the program and on any particular problems in management or evaluation 
which has been noted. 

The reports may amplify or clarify certain aspects of project management 
which may not be clear in other portions of the report. On a bi-weekly basis 
these reports were sent to the project director and to the auditor. 

Recommendations for revision are incorporated in the text of the report, 
partittularly in section I special attention is called to certain aspects of 
this report noted below: 

1. Dissemination of Information on the Title VII program is seen as a 
management function and is included in the discussion of the project of the 
component designated "Communicating". 

2. The Instructional Evaluation portion of the final report on the 
Providence School Department's Bilingual Education Program (Title VU) in- 

ERLC^®^ discussions of the product and process pnases of the programs, a brief 
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discussion of tha in-service and pre-service program and an analysts of question- 
naires completed by Title VII teachers. 

3. In. some instances, certain sec tions of the management evaluation makes 
reference to the instructional evaluation portion of the report. In these 
instances, it was felt that the topic under consideration touched on both manage- 
ment and instructional considerations. 

4. Materials utilized to illustrate certain aspects of the management and 
instructional process are included in the appendix. These materials include 
samples of memorandums from the project director to teachers and parents, 
curriculum materials, correspondence with other agencdes involved in the Title 
VII effort, curriculum bulletins, and other material relevant to the manage- 
ment and instructional process. Wherever appropriate, reference will be made 
to these materials. 

5. So as to avoid repetition, materials included in the interim evaluation 
report will not be included in this report, though there may be an occasional 
reference to specific items. Included in the interim report were: 

a) Brief narratives on the management and instructional processes, 

the in-service and summer institutes, and the general impact on participating 
groups . 

b) Samples of curriculum bulletins issued by the project director. 

c) . A list of five-year bilingual project goals prepared by the 
jyroject director. 

d) An invitation to area parents to form the Title VU advisory 
committee, written in English and in Portuguese. 

e) Samples of memos to area parents written in Portuguese and 
English, listing particulars of the Parents Advisory Committee Meeting 

. and announcing the availability of application for admission to the bi- 
lingual program. 
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f) A sample of Providence Public School Progress Report written in 
Portuguese . 

g) Several pages of instructional objectives in the cognitive, 
affective and psychomotor domains. Originally, it was intended that teachers 
fill In the process and evaluation sections so that these could be utilized 
during this project year. After a conference with the project director, 
however, ft was decided to use these in next year's program. It was felt 
that adding the burden of having to work with these additional objectives 

to a schedule already crowded with standard testing procedures and with the 

/ 

Title VII Portuguese readiness and proficiency tes! development would create 
an Intolerable situation for the teachers. 
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Section I 

* 

Management Component Narrative 

Inasmuch as Providence's litle VII effort is completing its second year 
of operation, rr.uny of the problems encountered during the first year and docu- 
mented in last year's report were non-existent during the recently concluded 
project year. 

I. Planning 

1. Were individuals and groups to be affected by the program's operation 
Involved in the planning of activities? 

As might be expected, community involvement in planning the second year of 
Providence's Portuguese Bilingual Education Program at the Fox Point School was 
not as extensive as the first year when the project was being initiated. Never- 
theless, community representatives were consulted and meetings were held. The 
committee remains substantially unchanged from the originally constituted 
Parents'. Advisory Committee and has, on a continuing basis reviewed and construe 
tively evaluated Title VII activities. This committee is composed of repre- 
sentatives of Brown University's linguistics and language department, a parish 
priest, Anglo and Portuguese parents from the Fox Point area, representatives 
of the Rhode Island State Department of Education, the project director 
(Frank Picclrilli), other representatives of the Providence School Department. 
FranU>icc1rilli, project director, maintains records of meetings with this 
committee. These records were made available to the members of the University's 
evaluation team. 

One additional method of insuring community participation In the Providence 
Title Vn program has been the hiring of community residents as aides. Further 
recommendations are contained In the Appendix. Refer to the "Statement 
of Needs of the Portuguese Bilingual Education Program, Fox Point Elementary 

erJc 3G . 
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School, Providence, Rhode Island," prepared by Dr. Di Biasio and presented at a 
meeting of the National Advisory Committee on Bilingual Education at Fort Worth, 
Texas on January .14, 1971. 

2. Were spacial efforts made to gain the support of individuals or groups 
whose anticipated reaction might be negative or neutral? 

If there were any negative reactions, they were not apparent, as far as 
could be determined and according to the project director, nearly every component 
of the community was involved to some extent in the Title VH effort. 

Jacinto Ferreira, a former Portuguese embassy employee who is fluent in 
Portuguese, was educated in Portugal, and is familiar with immigration problems 
continues to serve as a community liason interpreter. 

3. Mere resources (equipment, materials, personnel) necessary to the 
operation of each component identified and made available in order that component 
activities qould not be delayed or altered? 

a) Equipment - Since all equipment was procured for the initiation 
. of the Title VII effort last year, no problems v/ere encountered in this 

area. 

b) Materials - Books, transparencies, tests, audio-visual aids and 
other instructional materials were available in sufficient quantities. 
The only exception noted here is the lack of adequate materials in Portuguese. 
Teachers, however, did an excellent job of preparing their own materials. 
iP addition. Brown's institute resulted in the production of some instruc- 
tional material and the recent trip to Portugal of several Rhode Island 
educators affliated with the Title VII effort for the purpose of test 
development also resulted in the acquisition of excellent instructional 
materials. 

c) Personnel - No problems noted in this area, All personnel at 
all levels were available at the beginning of the project. 

ERIC 
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4. Were all sources of technical assistance Identified and services 
secured and utilized to meet program planned needs? 

A reading specialist, Mrs. Ada Becker, was assigned to the Fox Point School 
and provided services in this area. However, Mrs. Becker was granted maternity 
leave near the end of the year. Mrs. Becker will return to the Fox Point 
School in September, 1971. 

Again, technical assistance In the operation of the various pieces of equip- 
ment used 1n the program was available from local sales representatives. 

5. Were alternative resources , identified in the event that selected contractors, 
consultants, suppliers, etc. did not provide services according to specifications. 

No problems were noted in this area. The project director has had contin- 
gency plans in the event of problems in the supply of any of the resources listed. 

6. Was the needs assessment conducted on a broadly based planning group 
that was able to provide a variety of perspectives on the problem? 

The needs assessment for the second year of operation of the Providence 
Title VII program was essentially a carry-over from the first year of operation. 
As has been indicated, the composition of the parents advisory council repre- 
sented every conceivable interest and their views and Interests have influenced 
preparation of this year's program, see "Statement of Needs" in Appendix 

7. Is needs assessment data represented in the kinds of program priorities 
and component activities Included within the project? 

Providence's Title VII Portuguese Bi-Lingual Education program is designed 
to help.tlie young Portuguese child become bi -cultural — that is to enable 
him to function as an American in his new culture while at the same time pre- 
serving his own linguistic and cultural heritage, thus helping the child to 
develop an adequate self concept. 

There is no question that Providence's program Is In harmony with the under- 

^ Vng philosophy of bilingual education, 3!< 
ERJC 
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8. Were alternate approaches to meeting specified needs considered? 

The philosophical context of bilingual education necessarily precludes the 
consideration and implementation of alternate approaches to meet specified 
broad goals. Certainly, in terms of more specific goals within the framework 
of the bilingual philosophy — for example, choice of materials, classroom 
procedures, and testing the consideration of alternatives is an on-going pro- 
cedure. 

9. Were performance objectives in both product and instructional process 
areas established for each component? 

A sample of instructional objectives is contained in the Appendix. 
This instructional material was adapted for the Title VII program by Dr. Nelson 
Veirra of Brown University. 

Management objectives are contained in the matrix in Section II as well as 
in Section I. 

II. Installation 

1. Did prerequisite actions take place as planned before component acti- 
vities were initiated, e.g., pre-service training? 

The in-service and summer bilingual institute v/as continued by Brown 
University during the second year o" Providence's Title VII program. Instruc- 
tional areas included Portuguese culture and history, elementary and intermediate 
Instruction in the Portuguese language, contrastive analysis, instruction in 
the^se of audio-v'sual materials, and the clevelopment of materials suitable 
for classroom instruction. 

While the in-service institute is felt generally to be effective, the changes 
planned for the next academic year are seen as desirable and necessary at this 
point in the sequence of institute activities. It is hoped that the individuals 
who conduct the summer institute activities in reading, social studies, math, : 
science, testing and curriculum will have expertise 1n these areas. 

ERIC 
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Inasmuch as the initial selection of children for the Bilingual program had 
been effected prior to the start of the 1970-1971 school year, children simply 
progressed to the next grade. (See section analyzing questionnaires completed 
by institute participants) 

2. Did the organizational pattern provide for effective coordination among 
staff and between staff and advisory groups? 

Again, no major problem has been noted in this area. Professor Veirra's 
position as Bilingual institute coordinator brings him into close contact with 
project personnel on a regular basis. 

There has been minor difficulty noted with reference to the evalustor's 
meeting with teachers as a group. While access to classrooms has been unre- 
stricted, regular meetings of the staff and director are generally concerned with 
curriculum and related matters. While this problem is not seen as a major 
hindrance it has delayed until the next project year the utilization of the 
objectives developed by the evaluators and the project director and included in 
the interim evaluation report. 

One additional organizational problem noted since the inception of project 
activities has been the lack of professional assistance for the project director. 
Frank Piccirilli must function as program administrator as well as curriculum 
director. Consequently, his time is extremely limited and mu?t be carefully 
budgeted. The result has been frequent postponement of meetings with the 
evaluat^r and to some extent, this problem has probably contributed to the 
evaluator's inability to effect a meeting with all project personnel. It has 
been suggested to Mr. Piccirilli that a curriculum director be appointed. 
This was also urged in the "Statement of Needs" found in the Appendix. 
Mr. Piccirilli has informed the evaluator that he has, in fact, appointed a 
curriculum director for the Bilingual Education Program and he will assume his 
duties In September, 1971. \[) 
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With reference to coordination with other staf* members in the Providence 
School Department, regular meetings are scheduled and no problems are noted in 
this area. 

3. Were staff responsibilities clearly assigned and delineated and efforts 
made to resolve potential problems in areas of joint responsibility? 

. No problems are noted in this area. Responsibility of teachers and aides 
are clearly defined in accordance with USOE job specification guidelines. 

Contracts with Brown University and the University of Rhode Island clearly 
delineate areas of responsibility. The clear specification of responsibilities and 
duties in the two areas cited has precluded the development of any problems. 

4. Were contractors' services and products provided according to specifications 
so that component activities could begin as planned? 

This area of management responsibility has also been free of problems. 
All services and products were available so that component activities could begin 
on time, as might be anticipated for the project's second year of operation. 
Some problems in this area were encountered prior to the first year of operation, 
but these were obviously solved and are no longer pertinent. 
III. Operating or Directing 

1. Was sufficient authority delegated so that the project manager, staff 

and advisor groups could carry out their jobs effectively? 

The Providence Schools' administrative organization found in the Appendix 
complements USOE guidelines, ensuring sufficient decision making authority for 
the project manager and sufficient autonomy for the classroom teacher in matters 
of curriculum devF.lopment and utilization of materials. 

On-site visits corroborated the apparent decision making authority of the 
project manager, Frank Piccirilli is responsible for recruiting personnel, for 
'developing curriculum 1n conjunction with his teachers, and for the overall 
functioning of the project. 

41 
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Contracts with Brown University and the University of Rhode Island with 
reference to in-seVvice training and evaluation , respectively, reflect Mr. 
PIccirilH overall responsibility and the authority to carry out the responsi- 
bility. 

* 

2. Did the program manager in correcting a problem consider several alter- 
natives and involve appropriate staff, administrative officials or advisory groups 
In his consideration? 

The project manager has worked closely with these gnoups in seeking solu- 
tions to problems. This has been especially apparent in securing the services of 
personnel with a Portuguese language capability. Mr. PiccirilH has had to 
work closely with the community, the Providence Schools Administration, the state 
certifying agency and the teachers' union in securing the services of qualified 
individuals who were not eligible for certification. 

3. Did t!ie program manager receive needed support services, personnel, 
leadership from within the school systems? 

'^^^^■^'^^^ctor of Special Education and the Supervisor of Elementary Education 
meet at regularly scheduled times with the program director to discuss program 
goals and to make recommendations when necessary. In addition, a reading specialist 
has been assigned to the Fox Point School and, most recently, a guidance counselor 
has been added to the staff. Other personnel have provided workshops on the use 
of audio-visual equipment, psychological services and medical and dental care. 
Special subject instructors provide classes in such areas as art, music and 
physical education. 

4. Mere task assignments made and job positions developed so that the 
workload was reasonably allocated? 

Dally staff meetings as well as School Department and union regulations pre- 
clude any problems in matters of workload and division of responsibility. Most' 
problems of this nature were anticipated durj^n^ the initial project planning stage 
P<f^-the first year of operation. 
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IV. • Communication 

1. Did the program staff provide the director with timely Infornatlon on 
problems so that solutions could be found as quickly as possible? 

The project director maintains close and continuous contact with program 
teachers. Each teacher Is visited dally and a staff meeting is conducted at 
the end of each school "ay. Visitations and dally meetings are documented and 
filed for future reference. Moreover, it has been observed that teachers may 
speak with the project director at ar^ time during the day that a problem or 
question arises. 

It has been concluded by the evaluation team that excellent channels of 
communication exist and that any problems which may arise are solved as quickly 
and as effectively as possible. 

2. Diil the organization of the project staff facilitate communications? 
The evaluators always noted friendly, cordial relations a^ng the project 

staff. There appears to be a spirit of harmony - an esnrU de corgs - which, it 
would appear, has a salutory effect on the program. 

Project staff is able to communicate daily during free periods, at lunch, 
and during the daily staff meeting. Moreover, the close proximity of classrooms 
facilitated the interchange of ideas and inter-class visits. 

3. Did the program manager consult with those to be affected by a change 1 
the project plan and allow for feedback and further modification before the 
revised plan was implemented? 

V ■ ' • 

In addition to regularly scheduled staff meetings, regular meetings with 

parents were also scheduled. The Appendix contains one of the invitations 
distributed, In Portuguese and English, to area parents to solicit participation 
In the advisory committee. 

4.- Were types of media selected for specific communication purposes 
determined by the nature of the Information to be presented and the specific 
gpjc^clplent groups? 43 
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As was the case during last year's project, the most difficult communication!? 
problem to overcome was related to the particular nature of the Portuguese 
community. To overcome the language barrier, oral reports were presented to 
Portuguese parents during the three yearly visits by a Portuguese speaking Title 
YII aide. Parents were also encouraged to visit their children's classrooms ct 
least twice per month. It is also anticipated that the preparation of a Progress 
Report in Portuguese will alleviate some of the problem of communicating with 
parents about their children's progress. 

The work schedules of many parents presents a problem in communications. 
Though the aides reported a cordial reception in the Portuguese home, they are 
often not able to visit because both parents work during the day or on different 
shifts. 

Communicating with other teachers and professionals interested in the Title VII 
effoit was not a problem. Hope , a publication of the Rhode Island Department of 
Education's Title I Office devoted nearly an entire issue to the Title VII effort 
In the state. Excerpts from this publication, which is mailed to an estimated 
4,500 readers in the state, are found in the Appendix. 

5. Did the communication system provide a mechanism for a flow of ideas 

and suggestions from those concerned and interested in the project to the 
project manager? 

Regularly scheduled meetings mentioned at various points in this report and 
other opportunities for communications mentioned ensured the operation of such a 
mechanism. These meetings and other communications channels are listed below: 

a) daily staff meetings 

b) weekly meetings and normal interaction with Nelson Veirra 

c) monthly PTA meetings 

d) classroom visits by parents scheduled twice each month 

e) home visits by Portuguese speaking teacher aides three times each 

id year 
ERIC 41 ' . 
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f) Parents Advisory Committee meetings with working committee meetings 
scheduled according to the needs of the program 

g) several cultural events scheduled during the year provided parents 
with an opportunity to visit the school and to interact with teachers 
children, and other parents in an Informal atmosphere. The most 
significant event was "April in Portugal", a day-long Portuguese pro- 
gram of native dances and songs, culminating in a dinner of native 
food and drink, approximately 1000 people, including school depart- 
ment and city officials attended this event. (See "Impact on 
Participating Groups;" • see the Appendix for sample of letter 
sent to educators and community leaders.) 

6. Was a mechanism established for periodically reviewing and disseminating 
Information about the status of the project? 

In addition to the mechanism outlined above, on-site visits by the evaluator 
and auditor provided opportunities for the reviewing project status. On several 
occasions, both evaluator and auditor met vn'th project directors. 

Olsseminatlon was effected by the Issuance of bulletins to parents, Hope , a 
weekly Portuguese culture television program, and other cultural events. 
V. Evaluation 

\» Were evaluation inst.^uments developed locaVv pre-tested? 

The problem of the validity of standardized tests utilized in bilingual 
progjjams has been frequently cited in the literature. The standardized instru- 
ments administered in this project - Murphy Durrell Reading Readiness , Gates- 
Mac Ginitie Reading Test , I PAT Culture Fair Test , and the California Test of 
Personality - were utilized with full av/areness of these problems. 

As there is no standardized instrument to assess readiness and proficiency 
In Portuguese, it is anticipated that these tests which are being developed by • 
the URI CROC and which are being locally pre-tested will be an invaluable contrl- 
J^^-lon to the field. 1!) 
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Other evaluative Instruments such as teache^ made tests, both formative 
and summative, have been locally pre- tested through use over the past few years 
of the Fox Point Elementary School's involvement with Portuguese natives. 

2. Were evaluation techniques and instruments determined as an integral 
part of the performance objective development process? 

Teacher developed formative and summative tests are without question, geared 
to performance objectives. 

While there may be questions raised by some as to whether the standardized 
instrumeats utilized are related to valid performance objectives, it Is the 
opinion of the evaluators that the test Items in these standardized instruments 
may be used as criterion referenced measures and are so utilized by the teachers. 

3. Were evaluation findings utilized expeditiously by the project staff in 
adjusting or modifying program operations to correct problems? 

. ' The Title VII staff used standardized and teacher made test items to main- 
tain a continuous formative evaluation. Performance objectives were continually 
monitored and modified on the basis of the formative evaluation. 

The standardized instrument items provide broader comparisons of group perfor 
mance. The evaluator has recommended the use of the Cooper-McGuire Reading Tests 
at the appropriate levels. These tests provide specific information about phonic 
and structural analysis skills. Such information provided by a standardized 
instrument could be extremely useful to the Title VII in planning .instructional 
actl/ltles. 

4. Were evaluation responsibilities clearly assigned for product opera- 
tional process and management process areas? 

Contracts with Brown University for the in-service institutes and with the 
University of Rhode Island for the«evaluation services clearly specify respon- 
sibilities. 

5. Were evaluation procedures coordinated with the Independent educational 

^ . . ' ' ■ ,1 '* 

EHjC jt process? • * 
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Several on-site r.ieetings with the auditors were held as well as numerous 
telephone conversations and written correspondence with reference to the Providence 
Title VII program. Most of these meetings and conversations are documented in 
one form or another In project reports. 

6. Was technical assistance utilized 1m the development of evaluation pro- 
cedures where identified areas of weakness existed? 

The very nature of the bilingual program necessitated the assistance of 
specialists. Gary Ryan a CROC evaluation specialist administered some of the 
standardized tests. He was assisted by Portuguese speaking project staff, 
when language barriers were encountered. The reading specialist at the Fox 
Point School assisted teachers in administering other standardized instruments. 
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General Impact on Participating Groups 

I. Parents ; Although parental involvement is reported to be one of the major 
problems facing the bilingual program directors, including Frank PicciriHi , 
efforts to involve Fox Point parents in the bilingual program have been imagina- 
tive, frequent, and, in the opinion of the evaluator, successful. Apparently, 
the strategy developed by the project director has been effective. Briefly, 
Mr. Piccirilli has kept all of his staff informed about the goals of parental 
and community involvement and, in conjunction with the parents advisory council, 
has planned several cultural programs. During last year's project it was noted 
that parents generally supported cultural activities and were eager to participate, 
thus parental involvement has been significantly improved this year. Found 
in the Appendix . are samples of letters sent to parents, in Portuguese and 
English, inviting them to participate in cultural activities. In addition, 
children were invited to a Portuguese Field Day, held at Rocky Point Park in 
Warwick In early summer. Mention has already been made of the "April 
in Portugal" which was attended by 1000 people. A newspaper report of this 
event Is found in the Appendix. Finally, Advisory Council meetings were 
held five times during the project year on January 28, February 23, March 9, 
April 22, and May 21. Piccirilli reports generally good attendance by interested 
parents and members of the advisory committee. 

II. Community ; Remarks made above with reference to parents also pertain here. 
The Fox Point School is in a Portuguese community and there Is a great deal of 
Interest In the Portuguese culture. The project director, as has been Indicated, 
has made a commendable effort to tie in parent and community involvement with 
cultural activities and he has met with a good measure of success. 

•13 
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Picctrllli also reports the largest enrollment tn the adult evening school 
conducted in the Fox Point Elementary School. This is a good indication, in the 
opinion of the evaluator, that parents and other adults in the community are 
being reached, are aware of what is going on in the Fox Point School and want to 
participate in activities. 

III. Teachers, as they have always been, are actively involved in planning 
curriculum and cultural events. For several weeks prior to the "April in Portugal" 
event, the school was alive with a spirit of excitement and anticipation. Teachers 
and children were busy with making costumes and other materials and learning 
folk-songs and dances. 

In addition, teachers from the Providence School System and from the New- 
Bedford - Fall River areas in Massachusetts have been active participants in 
the Brown University Bilingual Institute. On the basis of classroom visits by the 
evaluator, these teachers appear to be enthusiastic about the program and proudly 
display their second language skills at any opportunity. On a more practical 
level, the teachers have developed a great deal of instructional material in 
conjunction with Professor Vierra of Brown. 

Finally, on two occasions when the evaluator has been at the Fox point School, 
representatives of the Fall River and New Bedford programs have been visiting the 
Providence program. Piccirilli reports a steady interchange of ideas and materials 
withfthese nearby programs and the observation of the evaluator would support his 
statement. 

IV. Students ; On the basis of classroom observations and discussions with teachers, 
children in the bilingual program appear to be socializing well with their peers 

and to be satisfactorally progressing. While the test results may show some lag in 
the performance of the Portuguese children, which might logically be expected, 
. teachers report they are generally pleased v/ith the progress of their students. 

ERIC . 
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Arnore detailed discussion of pupil progress is; contained in the instructional 
evaluation portion of this report, • ' 

V. Other Educational Institutions 

The University of Rhode Island and Brown University have been extensively 
Involved In the Providence bilingual education effort. Brown University has 
been conducting the in-service and summer institutes and Professor Vierra, the 
Institute director, spends approximately two-thirds of his time on bilingual 
program activities. A great deal of curriculum material and process assistance 
has been generated by the Brown University involvement* 

The University of Rhode Island's CROC has been continuously and intimately 
Involved with the bilingual effort. With representatives of the Rhode Island 
Department of Education and the University's CROC, the National Consortia for 
Bilingual Education was visited in November, 1970. As an outcome of this 
meeting * channels of communication between the consortia, Frank Piccirilli , 
and the University were established and an interchange of ideas and materials 
has been effected. 

In February, the evaluator represented Piccirilli and the CROC at a 
meeting of the National Advisory Council for Bilingual Education in Dallas. A. 
statement of needs of the Fox Point program was presented here. 

Gerard Richard a linguist on the staff of the CROC has been working in the 
dev^opment of Portuguese language proficiency tests. These were field-tested 
In Providence and in Portugal and will be utilized in next year's project. 

Finally, the University of Rhode Island's Language Department is now 
offering courses in Portuguese. 
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APPENDIX 



SI 



Tiible of proflciency levcli 



SkUls 


Proficiency level one 


Proficiency level two 


Proficiency level three 






Ability to understand an edu- 
cated native speaker when he is 
speaking carefully on a subject 
appropriate to the age level. 


Ability to understand coavei..a- 
tion of average tempo and sus- 
tained presentations including 
lectures^ radio programmes^ and 
short films. 


Ability to imderstand with rea- 
sonable ease rapid standard 
speecli including classroom dis- 
cussions, radio programmcSj re- 
corded plays, and full length 
films. 


Speaking 


Ability to repeat bncfmcaniasrul 
utterances^ to read simple pas- 
sages aloud, to answer short 
direct questions^ and to describe 
Simple situations; all appropriate 
to the age level and understanr** 
able to a native speaker. 


Ability to carry on a conversation 
with a native speaker without 
making glaring mistakes, to sum- 
marize orally and to answer 
questions on the content of con- 
versations and presentations 
which have been heard. 


Ability to speak fluently approxi- 
mating native speech in Intona- 
tion and pronunciation! in a 
variety of situations including 
sustained presentations and class- 
room discussions of literature. 


' Reading 


Ability to understand the mean* 
ing ofsimplc prose appropriate to 
the age level. 

• 


Ability to read (with glossaries In 
the FL or with an FL dictionar)') 
prose of avera^'e dlfTiculty includ- 
ing selected contemporary plays 
and short stories. 


Ability to read with reasonable 
ease and with nilnlrnal use of lexi- 
cal aids non-flctionj including 
magazines and iiewspapcrsj and 
literary materialsi including 
selected classics. 


Writing 

• 


Ability to spell and write cor- 
rectly sentences and short para- 
graphs appropriate to the age 
level Without glaring ciTors. 

,1 


Ability to write directed eotnpo- 
sltlonSi i^dsumdsi and letters and * 
to use varied paraphrase tech- 
niques with reasonable clarity 
and correctness as limited by 
morphology and syntax thus far 
studied. 


The ability to write summnrics of 
oral discusslonsj compo3itIons on 
topics of interest with appro- 
priate choice of idiom without 
glaring mistakes in morphology 
and syntax. 



■ - ^. . , ., \ fact baa* s^o 



t 

Stern, H. Languages and the Young Chi Id , (London: Oxford University 
Press, 1969) facing p. 250. 
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CURRICULUji RESEARCri AND DEVELOPMENT CENTER 
PROJECT ACTIVITY REPORT 

This report is intended to provide a continuous dnounicntation of project 
activities and may include any problem (s) and recommendation (s) related to' 
the evaluation and management of the project. 

To: _ 

— Piaak ricmrllll — 

Projec t .. ^^^ . ^^ VII SillaauAl -J^^e. 2/19,71 

Frequency Soml>weeklv \ Report No.j 

[ ] No change in status from last report. 

Ixl The following problcms/activlties/recommendations are noted for 
the period covered by this report. 

1) Meeting of 2/9/71 cancelled as per your phone call. 

2) CRDC still a^^»aitlng some pre- test data necessary for 
completion of prc-pcoject report. 

3) Your request for a continuation grant calls for a phonGmi; 
analysis. A recent conversation with Gerard Richard indicites 
that he has not been contacted in reference to this procedure. 
I suggest a meeting cf the thcee of us to discuss this. 



Distribution? Repd'rt prepared by: 



[ J evaluator y /// [h: f \J.'- 

' (signature) 
IxJ Ptoject director gg * 
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CURRICULUM RESEARC^I AND DEVELOPMENT CENTER 



BEST COPY AVAILABLE 



PROJECT ACTIVITY REPORT 



Thlf tcport is intended to provide a continuous documentation of project 
activities and may include any problem (s) and recommendation (s) related to 
the evaluation and management of the project. 

Frank rtocirtlll 



[ ] No change in status from last report. 

(„] The following problems/activities/recommendations are noted for 
the period covered by this report. 

1) Mefiting held with bilingual teachers on Thursday, February 25, 1971. 
Clarified several minor problems \rith reference to materials being 

utilized; visited several classrooms. 

2) Obtained remainder of pre-test data from Mrs. Ada Becker, reading ■ 

specialist. Will sec her again during the week of 3/15/71. 



ProJ ect T<Mo VTT ^ B4Hr.p,.«1 

Frequenc y spm^-wpMrlv 



Report No. 2 



Date 3/5/71 



Distribution: 




Report prepared by: 
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I ] evaluator 

(x) pt^ojeet director 
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CURRICULUM RESEARCll AND DEVELOPMENT CENTER 



PROJECT ACTIVITY REPORT 



This report Is Intended to provide a continuous dncimcntatlon of project 
activities and tna:; include any problem (s) and reconunendatlon (s) related to 
the evaluation and management of the project* 



To: 



Frink Plcclrllll 



Pro j ect Title VII - Bilingual 



.Date 3/19/71 



Prequency_sejjj_j^j£j]j^ 



Jteport No. 3^ 



[ ] No change la status from last report. 

[X] The following problems/actlvltles/recommendatlons are noted for 
the period covered by this report. 



1) Evaluator attended TESOL convention March 4-March 7 

2) Discussion at TESOL of several general problems concerning 
bilingual education - 



Distrlbutlont 
0\ evaluator 

project director 
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Report pirepared by: 
I (signature) 



CURRICULUM RESEARCH AND DEVELOP^KNT CENTER 
PROJECT ACTIVITY REPORT 

This report is Intended to provide a continuous dncuTicntatlon of project 
•ctlvltled and may include any problem (s) and recommendation (a) related to 
the evaluation and management of the project* 



To: 



Frank Picclrrtlli 



Pro j ec t Title VII - Bilingual 
Frequenc y Semt-wceklv 



Date 4/2/71 



JReport No. 4 



[x] No change In status from last report. 

( J The following problems/actlvltles/recommendatlons are noted for 
the period covered by this report. 
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^ project director 



Report prepared by: 
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CURRICULUM RESBARCtl AND DEVELOpHeMT CENTER 



PROJECT ACTIVITY REPORT 



This report Is intended to provide a continuous dnr.incatatlon of project 
activities and nay Include any problem (s) and recommendation (s) related to 
the evaluation and management of the project. 

ffnnV Pipr-frrnn 



[ ] No change In status from last report. 

Dc] The following problems/actlvltles/recommendatlons are noted for 
the period covered by this report. 

1) Meeting with Mr. Cohen on 4/8/71 
discussion of Interim evaluation 
and 1971-1972 evaluation plan 

2) Meeting set for 4/20/71 - 
rescheduled for 4/19/71 - afternoon 



ProJ ec t Title VII - Bilingual 



•Date 4/16/71 



Frequenc y Semi - weekly 



Report No. 





Report prepared by: 
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CURRICULUM RESEARCH AND DEVELOPMENT CENTER 
PROJECT ACTIVITY RF.PORT 

This report is intended to provide a continuous dflcuinentatlon of project 
activities and may include any problem (a) and recommendation (s) related to 
the evaluation and management of the project. 



TOJ Frank Picc^ rri in 



Project Title YII - BiHnGinl. 



Jg^g MBy 7, 1971 



Prequenc y semi-veeklv 



Jteport No. ^ 



( ] No change in status from last report* 

[xl The following problcms/activltles/rccommendatlons are noted for 
the period covered by this report. 



Tuesday, April 20 - discussion of Interim evaluation report. 

Sunday, April 2k - April in Portugal highly successful 

Gary Ryan, CRDC staff member reported difficulty in contacting you about 

post-testing. However, he reports he finally made contact with you. 
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CURRICULUti RESEARCH AND DEVELOPMENT CENTER 
PROJECT ACTIVITY REPORT 

This report Is Intended to provide a continuous documentation of project 
activities and may Include any problem (s) and recommendation (s) related to 
the evaluation and management of the project. 



To: 

— FranTTlecirmr 
Project^ 



Date 



Frequency^ 



ieni'-t'tsfikly" 



Report No, 



T 



( ) No change In status from last report. 



[J The following probleras/actlvitles/recommendatlons are noted for 
* the period covered by this report. 



1* Received letter from Mr. Cohen In response to my reaction to last 
year's audit report. 

2. I am avaltlns your arranging a meeting vlth Title VII teachers to 
dlscuao nest year's objectives. 

3. Gary Ryan reports he has adwlnlstercd the IPAT and California Test 
of Personality. . 

4. X have not hoard from you regardlnj completion of other standardised 
testing* 
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CURRICULUM RESEARCri AND DEVELOPMENT CENTER 
PROJECT ACTIVITY REPORT 

This report is Ixitended to provide a continuous documentation of project 
activities and nay Include any problem (s) and recommendation (s) related to 
the evaluation and management of the project. 



to s, TVanTy Plrlrrim 



Projec t ^ j ^ ^ q — BiUagaai g/g/n 

Prequency» soml veokay Report No. a 

i 

[ ] No change In status from last report. 

( ) The following problems/actlvltles/recommendatlons are noted for 
the period covered by this report. 



1) Ida Tegovlch reports eho has been urable to contact you vlth reference 
to conqplotlog the report ea pBrents' attitudes. 

2) CRDC c-rftitlnc staxidardieed test jfcore needed to cociplete final report. 

3) Contract for 1972 cvalxuitloa delivered to you. 
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PROJECT ACTIVITY REPORT 

This report Is intended to pirovide a continuous dncncntation of project 
activities and cay include any problem (s) and recotiaiendation (s) related to 
the evaluation and laanaseuent of the project. - 

j^ank Plcdrrllli 

Proj ^le VIX» Bilingual . ' Pag A^/Tl 

FrocusiSS P^-vgekly ^p^^. ^^^^ 

[ ] No clianse in fstatua from last report. 

I ] The f ollcwinjj proble3:s/activities/recoa::i3ndations are noted for 
the period covered by this report. 

1 am still awaltlns the renainfior of the post-test dato* The C*R«D.C. 
la lacking post-test scores on the Portuguese hlllngual students , grades 1-3 
and on the Anglo students in rec^ar elassroons* 
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CURRICULU^i RESEARCri AMD DEVELOPMENT CENTER 
PROJECT ACTIVITY REPORT 

This report Is Intended to provide a continuous decumentatlon of project 
activities and nay Include any problem (s) id recommendation (s) related to 
the evaluation and nanagenent of the project. 

Xo; Frank PiccirrlXli 

Projec t ^Itle VII Bllin sual June 2J», 1971 

Frequenc y Sqnl-veokJy Report No. - 10 

[ ] No change in status from last report. 

[ ] The following problems/actlvltles/recommendatlons are noted for 
the period covered by this report. 

X*) Ida 7e£ovlch reports she cannot coxoplete her Title VII Parent Survey 
because sho hrs l>ecn unable to coo^dln&te vlth you* 

2«) Visits to Fox Point School to discuss final ovaluatioa •> (>/10» 6/1^, 
6/17, 6/18. 

3«) Becolvcd Anglo scores on Stondardized teats - fiwaltl&g receipt of 
Pol^uguese scores* 
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amicmjuii russarci-I 'and DEVEiopjiENT center 

PROJECT ACTIVITY REPORT 

This report is intended to provide & continuous d^r.ura.o^jtatlon of project 
activities &Xid cay include eny problem (c) and recommendation (s) related to 
the evaluation and oanagecent of the project. 

Frank Piccirrllll 

Projec g^^<> " Bilingual pat J/g/Tl 

gre<iuanc f^°^"V<^<^^^ Report No,} 11 

i ] No chanse in status froui last report. 

[ ] The following proble:«3/activitie3/rccosa33ndations are noted for 
the period covered by this report* 




ERJC 



Distribution: 

I ) evaluator 

C ] project director 
t 1 



Report prepared by t 
'Hj ^(si^inature) 



r 



CURRICULUM RESEARCH AND DUVELOPMENT CENTER 
PROJECT ACTIVITY REPORT 

This report Is Intended to provide a continuous dnr«no:3tation of project 
activities and may include any problem (s) and reconunendatlon (a) related to 
the evaluation and management of the project. ii 



To! Frank Picctrrl 1 1 1 



Projec t Title VII « Bilingual 



Date 7-16-71 



Frequenc y Sgp.1 -weekly 



_Report No« l2 



[X] No change in status from last report. 

[ ] The following problems /activities/recommendations are noted for 
the period covered by this report. 

I must emphasize the urgent necessity for your submitting the post-test scores 
needed to complete the final evaluation^ 
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CURRICULUM RESEARCrf AIJD DEVFLOP>iENT CENTER 
PROJECT ACTIVITY P SPORT 



This report is ?Mt«».nrto<l to provide a continuous '^c-.'*"*" .*';!•. t"/.on of project 
activities and tncy include an/ problem <s) and recommendation {&) related to 

• f 

the evaluation and managenent of the project. 



To:, Frank Plccirrill i 

^ 

Project 'Sitle Yll ^ D at e 12/14/71 

Frequenc y . semi-weekly Report No . fout of scries) 

( ] No change In status from last report. 

[x] The following problens/actlvlties/recommendatlons are noted for 
the period covered by this report. 

(1) There has been a pioblcm in working with the data submitted, Murphy-Durrell 
scores were not submitted for one of the first grade classes and the yearly 
check-sheet for ESL progress of each child have not been received. As a 
result, it is likely that the final report will be delayed, 

(2) Matting on Friday, September 10, of Frank Piccirrilli, Guy DiBiasio, avA Rivihard 
Sullivan who will be assuming evaluation responsibilities. 



ERIC 



Distribution: 

( ] . evaluator 

I 3 project director 

t J A , - 



Report prepared by: 
• ^ ^ jj (signature) 



I 



DEVELOPMENT 



CURRICULUM RESEARCH AND DEVELOPMENT CENTER 



UNIVERSITY OF RHODE ISLAND 
Kingston, Rhode Island 02681 



Director 
DR. RICHARD F. PURNELL 
Phone: 792-2824 
792-2922 



Chairman, Department of Education 
DR. ROBERT W. MacMILLAN 
Phone: 792-2564 
792-2619 



February 22, 1971 



Mr. James McClafferty 

Associate Director - Curriculum 

National Consortia for Bilingual Education 

6745-A Calmont-West Freeway 

FortJ'/orth, Texas 761116 

Dear Mr. McClafferty: 



Apropos of our brief conversation after the recent meeting of the National 
Advisory Committee on Bilingual Education. I should like to reaffirm the need 
for additional funds in the areas mentioned in the statement of needs I pre- 
S?I? u/r i'?^ meeting. Or. the basis of consultation with Frank Piccirrilli, 
Title VII Director for the Providence School Department, the needs listed below 

^S^u n'"°^^-.P^^'^^'"^"* 1" Portuguese language bilingual education effort 
of the Providence School Department: 

* 

1 . A community liason v/orker . 

The Providence ESL program has such an individual, but the bilingual 
program, which desparately needs one. is lacking an individual to 
work In this capacity. 



2. 



3. 



4. 



A professional material/curriculum development consultant . 

pis Individual would be housed in tne Fox Point School and in addition 
..to serving as a consultant in the development of curriculum and 
^^Instructional materials, he would also develop and maintain a curriculum 
• jr6source certer. 

An additional clerk-typist . - • 

The volume of paper work generated by the bilingual program now ' 

warrants an additional clerk-typist. . . 

Test development activities . 

Although the previously funded test development activities are pro- 
ceeding smoothly, it is now known that additional funds will be 
needed for the refining and lorming activities usually associated wl^h 
test development. I emphasize tl r urgency of the need for additional 
•funding in this area. In conjunction with this need. I spoke recently 
with Ron Koback of the CROC who Is also working on the test development 
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Mr. James McClafferty 
Page 2 

February 22, 1971 



. and he suggested the possibility of producing ?n animated cartoon 
filn. in Portuguese to be utilized in administering the tests 
developed to Portuguese children. Such an approach would ensure 
uniform administration procedures and obviate many of the cMUcisms 
normally associated with the administration of tests of this type 

5- Port uguese feature films and other cultural act ivit^pV 

It has been found that the parents of children'ilTthiTi lingual 
education program are more willing to attend PTA and other informa- 
tional meetings if they are held in conjunction with" the praseSon 
of a Portuguese film or other cultural activities. P'^-sentation 

Thank you for your attention to this request for additional fimrfinn fn^ fhn 
Providence School Department's Portuguese Bningual EdJc^^ 

I look forward to seeing you at the April meeting. " - 
Sincerely, ^ . * 

^a>. . ft! I> • r\ • • • 



Guy N. DiBiasio 

Curriculum Research and Development Center ^ijju 
6ND/W «i 
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CURRICULUM RESEARCH AND DEVELOPMENT CENTER 

UNIVERSITY OF RHODE ISLAND, KINGSTON, RHODE ISLAND 02881 
Phone 792-2824 792-2922 



eiRICTOR, IICHARD f. PWHlii, th.O. ASSISTANT OlPECTOR. THOMAS R. PEZZULLO, Ph.D. 

CHAIRMAN. DEPARTMENT OF EDUCATION — ROBERT W. MACMIUAN. Ph.D. 



BEST copy flVflluiBiE 



STATEMENT OF NEEDS 
PORTUGUESE BI-LINGUAL EDUCATION PROGRAM 
FOX POINT ELEMENTARY SCHOOL 
PROVIDENCE, RHODE ISLAND 

« 

NATIONAL ADVISORY COMMITTEE 
ON BI-LINGUAL EDUCATION 
FORT WORTH, TEXAS 

JANUARY 14, 1971 

prepared by 
GUY N. DIBIASIO, ED. D. 
EVALUATOR CURRICULUM 
RESEARCH AND DEVELOPMENT 
CENTER, UNIVERSITY OF R.I. 
KINGSTON, R.I. 02881 
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Th«d<ld»# M. Kellogg, Ph.D.; Oovid t. VIgneou, M.A.; M. ft. Wholcy, Jr.,* M A.i John V. ittsg, Ph.D.; 
ititm^^K Schofffdn, Ph.D.; Rkhdfd I. Sullivan, Ph.Dj Noncy fteliif, 8.S. 



Tne bl-llngual education program Delng conducted by the Providence 
Scnool Department is one of the few Title VII programs in the United 
States for children whose native language is Portuguese. Now^in its 
second year of funding, the program has acnieved success. 

Never thel^^ss. Providence's program, though it has certain strengths. 
Is troubled by the same problems which the literature reports to be 
common to most programs of this nature. Following is a brief survey 
of the strengths and needs of the Portuguese/English bi-lingual education 

program of .the Providence Scnool Department. 

/' 

STAFFING 

Tne several aspects of tne staffing proolem normally encountered py 
directors ot oi-lingual education programs is somewhat compounded by 
tne scarcity of expert teacners whose second language is Portuguese. The 
New England area, and particularly Providence and neighboring Fall River, 
has always had a large number of native Portuguese-speaking residents. Up 
to 1969, these people were integrated into the schools in what could be 
loosely termed ESL programs. In 1969, with the first year of operation of 
Providence's Title VII program, th^ staffing requirements become somewhat 
different. Now, expert elementary school teachers who were also -fluent in 
Portuguese were needed as well as other elementary school teachers who 
could reasonably manage in Portuguese. Because of the high drop-out rate 
and inability of Pbrtuguesc youth to obtain higher education, these needs 
were difficult to meet. Furthermore, the additional problem of cultural 
bias among teachers and other children also had to be faced, 
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The Providence School Department was somewhat successful in mtoting 
some of the challenges imposed by the bi-lingual education program. Their 
approach is outlined below: 

1. The bi-lingual program is conducted in a school located 
in an area heavily populated by native Portuguese, thus 
reducing problems arising from conflicts l)etween ethnic 
groups . 

2« The Providence School Department, in conjunction with the 
Fall River and New Bedford School Departments, arranged 
with Brown University's Language Department to conduct 
v a summer and in-service institute for teachers who 
would be working in Portuguese/English bi-lingual programs. 
Institute components included: Portuguese language, 
Portuguese culture, contrastive analysis, and curriculum 
development. Dr, Nelson Vlerra, Professor of Portuguese 
In Brown's Language Department directed the institutes. 

3« Providence was able to hire a certified, tenured teacher 
who speaks Portuguese fluently. 

4« In a co-operative arrangement with the Rhode Island 

Department of Education, the Providence School Department:, 
Brown University, and The American Federation of Teachers 
In Providence, Frank Piccirrilli, Project director, was 
. able to secure for a Portuguese native who received some 
higher education in Portugal, emergency teacher certification 

« 

and admittance to a teacher preparation program to complete 
degree requirements. 
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Lnfortunately, this individual resigned after one year of service 
to take a similar position. A replacement was hired. 
5* All of the teacher aides In the Fox Point School are native 

speakers of Portuguese. 
All indications are, at least from an evaluator*s point of view, 
that the staffing problems of the Providence Bi-llngual education program 
are minimal. Some problems do remain, however • 

1# As Providence *s program Is extended Into the higher grades 
additional teachers with different sets of competences and 
the Portuguese language capability will be needed. 
2, All teachers in any bl-*llngual education program should be 
able to speak the native language of the children they are 
teaching. The problem probably Is not so acute In bl-llngifal 
education programs Involving other lan{;uages, Spanish comes 
to mind here, for there are many Spanish/English bl*-llngual 
education progr^v^«<t, but there are also many certified teachers 
vhose academic minor was Spanish, 
Several recommendations are made here with a view toward solving the 
problems particularly those which will arise in the future, of the Portuguese/ 
English bi«*lingual education program, 

li Although the Brown University Portuguese institutes appear to be 
successful and have resulted In the production of the rudiments 
of c curricu'um, the effort needs to be continued, perhaps 
with more emphasis on teaching the Portuguese language to 
participants. 

2. The establishment of two or three or tnore fello\^shlps, per- 
haps by the National Consortia for Bi-lingual Education tn 
eonjunction with the USOE and local school systems for cer- 
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tlfled teachers to receive master's degrees In a foreign 
language with the stipulation that they agree to remain In 
the sponsoring school system for a specified number of years. 
3« Subsidized tra^*el and accomodations to the native lands of 
the children with whom teachers are working. This would en- 
sure some understanding of the different culture the teachers 
are dealing with and ^ srhaps even Increase second language 
competence. 

MATERIALS 

The problem of providing adequate teaching materials In Portuguese Is 
a major one In the Providence program. Efforts to secure materials directly 
form Portugal have met with little success and translating English materials 
does not meet the need either, or so the teachers report. * 
Recommendations offered here to meet this need include: 
1« Development of materials by native Portuguese speakers. To 
some extent, this is being done in the summer and in-service 
ixistltutes conducted by Brown University, The work needs to 
be continued and more Intensively and perhaps on a broader 
scale. Adltional funding is needed for this purpose. 

2. Establishment of a "clearing house", perferably at a University 
and staffed by a full time secretary/librarian, would enjoy the 
benefits of a University library's resources and materials ac- 
quisition capability. 

3, Stocking the "clearing house" with samples of all available 
audio-visual aids which can be utilised in second language 
teaching. 



4« Conducting of workshops by clearing house sta££ £or teachers 
of English as a second language and teachers of a second 
language employed In bl-llngual education prograins on the 
source of, preparation of i and utilization of second 
language teaching material* 

COMMUNITY INVOLVEMENT 

The problem of how to Involve the community in the bi«*llngual education 
program conducted in the school is ever-present* In the Providence area 
several factors appear to work against community Involvement , which in«- 
eludes here parental ^involvement : 

1« A desire on the part of Immigrant children to start earning 

money as quickly as possible* 
2« An apparent failure to emphasize the value of completing at 
least high school or enrolling in some sort of vocational 
educational program* 
3* Failure of the larger community to support«»or even understand 

the bl- lingual education program* 
A« Inability of parents and others in the community to partlcl^ 

pate In programs because of working hours. 
Obviously! these are reasons often cited to explain the lack of cotnmunlty 
Involvement in the bi- lingual effort and they do operate In the Providence 
area. Steps have been taken, however, to increase cotnmunity participation, 
these include: 

1« The use of neighborhood residents as teacher aides and in other 
iltnllar roles. 

2. A weekly Portuguese culture television program which emphsizcs 
the bi" lingual education program and urges the involvement of 

<d patents. 88 
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3. PTA meetings on culturally oriented activities held in the 
evening. 

4. Open invitations extended to parents to visit the school. 
Inasmuch as language learning is thought to be closely related to 

reinforcement from home and the larger environment- the community- this 
Is an extremely critical area. Several recommendations are offered: 

1. More imaginative utilization of neighborhood residents in 
school related vocational roles- school bus drivers, custodians, 
•ides, food service personnel and, whenever possible, teachers, 

2. Initiation of co-operative agreements between the school 
system and business ventures to encourage adult partici- 
pation in education programs a'ld to dispose them more 
favorably' toward education. 

3. Offering economic incentives fco parents of children in 
bl-lingual programs to elicit their co-operation in plan- 
ning and implementing programs. 

EVALUATIOW 

There is no need to discuss at length the problems involved in the 
utilization of standardized tests for the purpose of evaluating second 
language growth of non-native speakers. Research suggeats more attention 
be devoted to assessing fluency, the development of locally devised tests 
and the utilization of non-test indicators for such impjrtant aspects of 
bl-lingual education as socialization, etc. It is also recommended here 
that consider.ition be given to abandoning the traditionally used standardized 
test norms, and that Individual progress instead be determined by the 
utilization of criterion reference measurements. 
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The University of Rhode Island's Curriculum Research and Development 
Center is presently working under the auspices of a USOE grant to the 
Providence School Department's Bi-llngual Education Program to develop 
tests of Portuguese language readiness and proficiency* This project 
promises great local and national i npact in the area of Portuguese bi*- 
lingual education. 

Other needs are concerned with the development of adequate instruments 
to assess the teaching process « 
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This report Is Intended to provide a continuous d*»cumentatlen of project 
activities and may Include any problem (a) and recommendation (s) related to 
the evaluation and tnanagenent of the project* 



To: 



Pro j ect D ate , 

Frequency Jle. Jt No. 

( ] No change In status from last report. 

[ ] The following problems /activities/recommendations are noted for 
the period covered by this report. 



1, 



Distribution: Report prepared by: 
[ ] evaluator § |^ ^ 
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IFt'S SPEAK rO?.Tl'GUESl' 2 

rmiT IB 

(A<'»pt€!d by Kelson F. Viairo.) 



These materlafs were ridvelonec! and rr^oQred .^V 
Noi to be reproduced v/iiiicui permission. ^ 



Performcnce OVj sctiiy as 

1) Al-'ility to reocf^\ii2c» aw:a31y ar.'i! witboul: error cdl tha ncenos in 
tbio lcsGori"T7\iicTcr--Line-unl--Vii'uai. )>r3J,l) cenliiir V3tb vocahulr.ry . 
on illnass end the eoctor >y pointi.vjg: to tVe picture cue csrcls as 
they are cleacriVed. 

2) Ability to ussg cti the r-GpGtitj.ou levol fcarc«1~05r?.i aaA vxauol- 
gi-apbic) at least 30 iters (aentenccts) it^clttdec'. in the jSsGOcicXioii 
Drill v/itb f5-7 ;:c.curacy. 

• ' 

3) Ability to do ell the quGsticn-ans^-cr cxSrcises on the Fepetition 
level with f^57- accuracy. . 

4) /Aility to leani the t'ialoc (sural-oral iiiid vieiial. ?.rapbic) up to 
the Kcpatitiou level xdtb PfiK, accuracy. Vith soipe good studnnts 
up to the Variation as veil as the Selectiorn Star.ea.. 

5) ■ Ability to use the sini?ul«r nr.d plural forsis of the present teiiFo 

af the ^;arb ter anjivrerin?: correctly orsl aud mitten questions 
from the leeoon. ' {i.e.' to the Pep^iti tion' Sta?c.) 

6) Ability to use the Btruct-.nre«'tQr qus^. V.iGP. cbVcS' any question tal^en 
from the quest ion—snsvej drill dealin? with this idiom P5% accurrcy 
expected (i.e. Kcpetitio-a Ptaj^e) . • • 

7) Ability to describe' orally vri.th no* errors in Portuguese each pic- 
ture of the Audio-Lin^usl-ViGual Prill on pc^.GS <^A-65 of Let^s SpcfiV 
Spanish 2. • '. • • .;_,■ >., .* • • . 

8) As e^rplained in the teachei's W;<?e».\ot>ility'^ c^q the teat on pare 6P 
* vith P'5% accuracy. . .. ; : • • . , • 



Ffiterials • ' « >^ J- . ' • 

fait ?'ipht«sn Vocabulary Victtire .('ues.^ ' 

AfiS0ci:iitip;>\ prill ' .*•'' 

Eetou ber.«. ' 
J Vao cottfu bocj. • • . * 82' 



pope tx^o 



Cstou doe\itc» 

0 Joao cistH docnfce. 

A Vtixia esta do&nte. 

Que tenoC 

Tenho ur?a cons tip r^.^ao. Ku estou conntipado, (a). 
0 Joao ter una coxistipac^Ot 

E"* o TliSd3.C0. 

0 JoSo tGBi quo ir ao redico. 



F** o consul tor io do n^Bdico^ uISNJ^ 
0 Joao £ct« no consultorio. ' u 

0 JoSo fala coin o tnedicot ^ 



0 Joao at re a loca 
0 redico exiii'tina a pai^i^nCa. 
/ Rarpanta esi:5 vfi?."reJ.Via (inflnrada). 

0 iredico da ur^a iujcicgaot 
A Injeccao pico# 

Sao cowpiriridost 

0 Joao ten> quo tcmar ccrnpsriwidos* ' . 

jQce s 1 1 on -An s:;ey prill 

soon as the student j era arle to rcpsAt a sentence 3.n tbe y^ssociation 
Drill, ask the question t?»iich elicits t\\Q sa3:e utterance, ^l^e Cuastaon- 
Atiamt Trill iray alco ce used no o rapi<? corprc pens ion drill vlien the 
students have had sufficie:it prnctice. 

It 

Coino cstHs? 

Kstou hem. . * • . 

Como cstas? 

USo eotou he:r. Hatcu doente. 

Tenho uriia constipa^.ao. 
Quen e? 

P' 0 wedico. . • . 

/onde fccstr! cue ir b Joco? 
0 Joao t'&ts] <iue ir ao r>«dico. 
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Por qwe lev* qiio ir ao TnacUco? 

Te© que ir ao meclico porqua GstS dconte. 

Quo e? 

E** 0 consaltorio <?o ineda.co* 

OaUfSt est a 0 Joao? 

0 Joao esta no consul torio* 

Cow flUGi!» fola o JoSo? 
i) Joao fala cor. o inodilco. 

Que ffl!2i c Joao? 
0 Joao au/fft a bocco 

Tu abrcD a boca? 
Kno, nso abro a boca. 

Qxic fas 0 rtedico? 

0 medico c>:.«inirAn a gars>Jnt:ft- 

Como estS a gar^GMt^^i 
A {sarp.anta est a vennolTin. 

Que dS o inSdico. 

0 tnedico da icna injrrCcHo. 

Cof^tas da iiijaojoo 

kSo, Ytao p:osto Dsda da injacgHo. 

Por que? 

Por<jue pica. 

Qtto c? 

Sao comprimidoa . 

Qtietitoa ccffiprin^ldcs o Jono ts'A qu« iiomar. 
0 Jofio tfcin qua tcaai" doiCt 



Follov tha procctiura outlinatl iii pravicus units. Tnc diclo? cshcwld ha 
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pape four 



Que tens? 

Tenho ums constipa^/aot 
Tenho uiiia 

Tenho uioa ccnstipagao* 
Entao te\T:os que 



tewos que 
temos que 

Ent5o 

Entao tar.:os qu-j 

Poutror^ in^ju filho ter 4*.iTia conf>tipacHo« 

uma coiisCipa^So. 

tcin 

tcip uifna CGnstf.pficSo, 

, ipeu filbc 
weu filho tRir> ma consfcipa^ao, 

Doutor, 

Doutor, msu fill^o tern tnna conn(:ipa-pHc. 
Vainos var. 
Abre e Tjoca, 

Abre boca. ' . 

A ^arfjanta 03 to •/••irin-»lha. 

esta vGrmalh?.. 
A garpaTita ecta vei'insllia. 

ttt»a injec^Go? 

Sim, uma injec(;.3o. Vao postaa? 
Wao, nao gosto r.^cla dn ir«jsr.f;fjo. 





ao 


msdico. 




ao 


mHdico, 


ir 






ir 


fiO 


wadico. 


ir 


ao 


iredico. 


ir 




insdico. 



mi 



UNIT 18 
page five 



So'' pica un pouquinho^ 
tun pouquinho* 

So"* pica 

So** pica m\ pouquinho. 

Senliora, .^-.qui tsir uns ccnrpriTnii^os* 

imo compriiiddoGt 



aqui ten^ -VC 
©qui torn uns ccn^tpriridos. * icsllSN^ 



SenhorCi aqui uns cor»pi-iwido3. 
Ele tem qu.e fcc;nar dois Cfida 

dois cadci dia. 

tern que tomar 
Klc tew quvi toi^^ar dois cada dia* 



St ructm e : Tliird Pcirflon Plural of Ter 

Follow the procedui-a suHi^es^ed for pr<>vioiio vai-b CrJ.lls. Tlirouj-h repeti- 
tion and iiito;iat3.on, stvcsa the ccntraci: bst-raen tha prv>;.sir nouns eiid thei 
corresponcUnr, pronouns. It should be very cleflr to the fstv-dsnts th-:'- elcs 
replaces r&iilo q ?fidrp ant! clas replttcos ^^Lii^e e Jlelena. 

Repetition Prill 

0 .Joio e & Maria tsm xsaa conctipngao. 
0 Paulo e o Pedro tcin wuito diiiheiro. 
Elea tsm un»?i cerDisci. 

A f^arifl r. a Helana fcRW tun fa to dc benho. 
Elas tern vuva tlusa, 

Tliis drill provides cnother opportunity for the students to replace the 
provsr nouns \iit\i the /ippropriate prciiouiis. 

Que tm 0 JoHo e o Pflulo? 

Que tem o i'duardo e c Cstarltta? 

Que tcffl? <g1{3s) 

Que tSiJi n Helena e a I»nrin? 

Que tcin £1 Isdiels c sua me? 

Que teci? (olns) 
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MIT 18 
pa}»e six 

Structure J First Person Piiiral of Tar. 

Ifarift, que tew tu e a Barbara? 
Barbara e 6u teriioa ud-.o conctipa^Ko, 

Joao» tu e o Pculo tcm scde? . , 
Sioi, tmoB sac!'?.. ttS^ 

Eduordo, tu 6 a Catarina tew foi^e? ^ * rW^ 

Sin*, t&ms forne. 

Pfiulo, tu & 0 Cni'loo tow UP telefvne gip casa? 
Sim, (nos) ternos. 



Struc turo: Third Person Plural of Tsr. ' 

Guided Ccmvcrsa'«:ion Drill . • 

Prof:" }*aria, per^.-unta ao Pa'tilo a r.o Jaime tjas tsai? 

Maria: Que tea vocee? - 

Prof: Paulo, dis-lha quo voces t%vf uaa constxpagao* 

Paulo: . Tcfcon uwa coTistipa^ao. 



Prof: Maria pergunta-lbes se ten qua ir para casa cf'.ora rftswo. 
Maria: Tew quti ir para casa f.pora tneciflo? 

Prof: Paulo, dis;'.-lhG quo eii\' que. teirt que ir para caaa a£ora nes?-.©* 
Paulo: Sitn, tGisoa qus ir para caca n'i',ova niecpo. 

Prof: Heltttia, pcrjttinfca go Kill a ao Stevau tSir tissa cawisit nova. 
Helona: Voces tew xsm csc^isa novst 

Prof: Bill, diss-l^c qti« ttSo qass mt> tew uaa ecinisa nova. 

Bill: V!Ec, nao'tcsmoc; utna erimaa novn. 




pap.e seven 



Prof: Helena, pergunta ao Joao e so Tloberto sg tem cuiclaclo quando esquian. 
l*aria: Voces tam cuidiido quando c5S<i;um? 

Prof J Eduarclo, pergutita ao Paulo e ao Pfjdro sa teip uina casa Tia praia? 
Eduardo: Voces ten: luna casa r.a prainT 



Structure .* Tcr cms 

Bave the ^<tudeTit3 tic tlie napc'uifcion T'lill tlien ask tho quaoticiis. 

Tenho que ir ao msdico, 
Tenho que ir para ca»a, 
0 Joao tew que eettidar. 
Ele tem que catudar tiuifco. 
A mae tea; qua preparar a co^j.da. 
Kla tem que preparar uoa salada. 

USs teiRos qua comar. ' < 

Tetnos que ler o l:*.vro, , 

A Faria e a Helena ten qua coaprar utt: fa to da bcaho.. 
Elas ttnh%in teni que coiiiprar w^. bluoa. 
0 Joao taw qua abrir a boca. 



Quando tena qua ir ao radico? . - * , \ 

Tenho que ir ao a-idico quando ten!io tm^a constipa^ao (qufindo estou doontc;. 

Que t?r.i que tosiar quando tem una constlpa^ao? 

teoa qua tooar CQvprisiidos quando tdr.os uwa ccaistipa<jao. 

Que tem <iu6 preparar tua waa? 
Vittha mae tctn qu-2 preparat* a cooida. 

Onda tatn qua prepArnr a cotoida? 

Eia tetn que praparar a cotnida na co2-).nha. 

ito suparm-srcadoj onde tew qu'^ ptfjtar a^l'aria a a Luina* 
A Maria e a tuiea t&ti^ qua paf;ar na caijta* 

Qumido torn nv.e ir «'.o bo.^pitai pieftf'ftog'? ^ 

da fr.enino.s tSw que ir ao l\aspital qus^^do ttn uii acid^nte. 




tJlTXT 18 



Follow "the procedure oivtlinod h\ previous uiiics. 
Amlio -Iinp .ua l-Vis val pr i 1 1 . 

1) Ouem e"? 
E" o Joao. 

Copo csta 0 Jc20? 

0 Joao xi&o cctS neiii. 0 Joao cstS doavito, 
Que ten? 

Tew uina ccnstipa^iKo, (no Braail e: un\ t;esj!riadr;) , 

2) Aonde tar» que ii* o Joao? 

0 JoHo tera qu«^ ir ao r.sdico. 

Com quftfl. vsi no siSdico? 
Val ao pifidico coin sua ijiHe. 

« 

3) C«e e? ^ 

E 0 Gcnitultori.0 do 'iV-Sdico. 

A) Com quem fala o Joaos' 
0 JeSo fcia ccEi o ivedico* 

5) Que iaz o Joao? 
0 Jofio abre a boca. 

OuQ fas 0 TTiodico? 

0 inedico expirina a £Gj>antc. 

Com eetS a C!?.r?;si\t:a7 
A gargaita eatS vo/Tiiallia. 

0 tacdico da ijwa iTijec^So' 

(jue fasi ft lujficgSo? 
• A Injoe^Ho pica. 

1) Qu6 da o rcdico a xnlal 

0 medico da cot^prai^'idos a «ae. 

Quantod corsprinit^oa top aua towar o Joao? 
0*Jo2o ttn f|U8 t.3i^ar dola oo^priwitdos ci'Jn di*a, 

/llov the ytudeut?; to do a fr«f. nyrr<it5*vc or ^{^(-Attr;^ 1 
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Part Oaa: Ycu trill lic.5;r 3 soatcnc-^s '/.-^i^-.ii ^.^s.cvi'h'i 5 o:c tlici 6 \yli:2v:i'<--j 
on * • ~. . - . 

the 
ha 6 

you will Ic-i-Jva ovje lor ei-ofy. 




fjj Eov ypaal'/luj.^ vi'ch doctor 

C7 ))oi:-i'-ji' gi^'ii'f: pills to hoyU 



0 Joao tcm uwa const:l|:-,v.?.*ao 
0 JcSo fain <:oi'i o fudico* 
0 iTiHcico CKcirii^.tto a (^arj^^^nta. 



0 irauico da tsin& injecyao, 
0 JoHo <:o?;i?: ccnipriw:.<lQ;it 



Boy i:aiciup: pillu 

Bey vr^torzUr^ 

Dcc^:oz* sivCKlnra;?, bey's tnrofiiit . 

Part Tvo: Ycu \dll iio-Vi.- five ^^jestacns. Y.zdh qizccfcion H 11 tie follovrsd 
by thraa iiOi-.;;lblc £:ic.vf::;£; (.lib, and c). Write a plua sifM in tivs l\fx 
next to th:-. isLtar of t'tva corirsct fmsvv.s'. 



4%2- a^w tfi «%«< 



J 



rtfTi' 1 




j 



0 Jono f: o Paulo te^m Tcrna; 

Sin^s tenho. 
Voce ter.** xr^) fato dsi tanho? 

i^ottde tens qu<^ ir qu.vac?o ccii^s docnfcc? 
Teahc qua ir so yr^Sdico. 

que ir ao Tp£duco» 
Ter.^oa qua ir so mc^dico* 

Oi\3 t«i:?:t a-ofi comr>rar i^J'aria? 

Tenr) que co;^iprat j^isc, 
QuQ tm qtic toi'iar qijsndo vonS t&tr. lu^ti coustipG^uo? 

T^t'CS quft tov<^ai* ccpvf/ririirlofri. 
Totibo que toirar ccrnpiriinldo.^. 
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FOX POINT ELEf/ENTARY SCHOOL 
1*55 WICKEflDEN STREET 
PROVIDENCE, R. I, 02903 



February 25, .1971 



Caros pais: 

Sao convidados cordialmente a participar como conselheiros na comlssao 
do programa be-lingues (titulo VII ). 

A i-euniao tera lugar na escola de Fox Point, dia 9 de Marco pelas 7:30 
da noite. As funcoes da comissao sao as seguintes: 

* . « 

1) AJudar a desenvolver a Instrucao do programa 

2) Ejcpor 0 interesso dos pais e da comunidade * 

3) AJudar no progresso do programa " * 

i») Estabelecer um processo na qual os pais podem ter prontamente as 
suas reclana^oes 

5) EI.evar o programa na comunidade 

6) Auxlliar a comimidade em ajudar o programa 

For favor fajam todas as diligencias em assistir a esta reuniao 
\ Slnceraaente. , , a 

Frank Plccirllli, jr. 
Coordenador (?o Titulo VIl 

FP/sb ■ , . 

OVER ^ 
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FOX POIMT ELEMENT/tRY SCHOOL 
i*55 WICKEKDEN STREET 
PROVIDENCE, R. I. 02903 

Fel)ruary 25, 1971 



Dear Parent: 

You are cordially invited bo attend and participate on the Title VII 
Bilingual Advisory Committee. This committee will hold its initial meeting 
on Tuesday, March 9th at the Pox Point Elementary School at 7:30 P.M. The 
following are some of the functions of this committee: 

1) To help develop and implement the project 

2) To represent the interests of the parents and community 

3) To as'5ist in evaluating the project 

h) To establish a procedure by which grievances of parents and others 
can receive prompt consideration 

5) To promote the project in the couimunity 

6) To assist in mobilizing the community resources in support of the 
project 

Please make every effort to attend. 

. ic.; ;• Sincerely, 

• Prank PicciriUi, Jr. 

' . ; Coordinator, Title VII 

OVER 



FP/eb 
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• POX POIOT EIEMEIITAKY SCHOOL 
VICKGIJDEN STHEET 
PROVIDENCE, RHODE ISIAW 



Haroh 30. 1971 

I'sos* Dr. DlBlaslo: 

You are copdlally Invlfeod to attend a festival entitled, 
'*Aps»ll la Porftugal," to bo held ot the Pox Point Elementary 
School, Ulckenden St., Provldenco, R, I, on Sunday, 
April 25th iVow 3J00 p.m. to 7:00 p.n. The purpose of thla 
fedtiyol is to dlaaeral?iate the Po^tu^uese culture thot Is so 
wuch a Itviii^s part of our coiiismnity. Throufih ths efforts of 
our school and coanjuuifcy, on excellent ©ftertiooci has been 
planned* This day tJlll pr-ovlde en etijoyobly ontBrtclnlns as 
woll as reuardlns educational o:<pea«lence. 

S4^ncerelyj 

Prcink Plccix-lUl, Jr. 
Coordinator E • 3. L, /Bilingual 
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POX POINT PARENT^JTO.CHER ASSOCIATION 
WICKENDEN STREET 
PROVIDENCE, RHODE ISLAND 

May 26, 1971 

Dear Parent: 

There will "be a meeting of the Pox Point Parent-Teachers 
Association in the auditorium Thursday, May 27 at 7:30 P.M. 
Mr, Spaight, coordinator, of the Vocational Technical Division 
of Central High School, will speak and show slides. 

Sincerely yours, 

John Fortes 
President 



Caros Pals: 

Havera" uma rcuntao da Associacfio do Pais e Professores 
no auditorio dc Pox Point no dia 27 do .corrente mes de Male 
pelas 7:30 da tarde. Mr. Spaight, coordenador da Vocational 
Technical Division of Central High School, falara' e mostrara 
f limes. 



0 Preaidcnte 
John Fortes 
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POX POINT PARENT-TEACHER ASSOCIATION 
kSS WICKENDEN STREET 
PROVIDENCE, RHODE ISLAND 

June Ik, 1971 

Dea** T>arent: 

You arc Invited to a special program which will be 
held in the school auditorium on Thursday, June 17, at 
7lk$ P.M. The performance will include Portuguese folk 
songs and dances, a playlet of a Portuguese bullfight, 
recorder playing, and singing by the Glee Club and Boys» 
Choir, 

Sincerely yours, 

John Fortes 
President 

Caros Pais: . 

Estab convidados a assistir a um programa especial 
que se realizara no dia 17 de Junho as 7ik5 da nolte. 
0 programa consta de dancas folcloricas portuguesas, um 
peca pequenina a mostrar uma tourada, muslca de flautira, 
e cantigas pelo grupo Glee Club e Coro de rapazes. 

Sinceramente, 

John Fortes 
Presidente 
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FOX POINT ELEMEMTARY SCHOOL 

r>^\ ^^""^ ^^'^ "Porfcusuese Pi-Id Pay" will be held at 

KooKy V''».int Pay . 

You; child has bocii chosen to portlcipatG in the Dropraii] 
Trnnsportetlon wiU be pi-ovlderd at 12:?0p.nj. Buses will leave and 
return from the Fo;: Point Elenieatcry School. 
Food and beverasos will be provided. 

^'^^ f^renfcs ai'f invited to pai^ticipate in the day^s festivities 
although transportation will not be provided. 

Sincerely, 

F'ronk Picclrilli 
Director E.U/BL 

£OTKi I Sive riy child_, ^ , perndssiou to attend the 

Portuguese Field Pay" on June 13 at Eocky Point I'srlc. 

Parent ■'a signature 



Caros Pais, 

p .i...^?l!lvPt, "^"^ ap.resenl-.ado a "lUa de Portugal" no 

A VMsga crloaoa foi tscolh.'.da a piirtlc J.pr.r no p.roc'ra'isa 
".iw^ ^'^^^P^-^^vf''^ oriiinoas rfir->ae^n 33 12:30 da*ta?de. 'as camlonetaV 
^fllrao da ..sooln Llemenit-ar de F-.-z Poina e vultarao ao nesmo lufiar. 
.Ser€0 aerv:ld«3 coi'i'.dna c b.jbldas!. • "fa-^*-. 

^ Todos 03 pais esino' cci'vidadcfj » participar mi feata deste dia. 
emoora n?.o noa seja pow^jivel of (jrecc-r^lhes tranapoi-to 

Sincerarisnte , 



Frank Picsirilli 

0 D:.rectCir do ESL/BL 

MA J i^ro c<i3o dc dar Dutorisac?!0 ao seu filho aasin-^ per favor eate papel. 

ASSIHATiJPJi 



BEST COei AVAIUILE 
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FOX POINT ELSHElPrARy SCHOOL 
PROVOTIIOE, RHODB ISUUj 02903 

Re iqincl er 
Dear Parent: 

Please send your child to the Pox Point School on Sunday, 
June 13, at 12:1^. The bus will leave promptly to Rocky Point 
Park for the Portugiisse Field Day. 

Thank you. 



Caros Pals: 

Pedia-se o favor de mandar o acu fllho (ou fllha) para" a 
Escola de Fcx Point, dowinso. dia 13, as 12:1^ (melo dia e m 
quarto), a flra de tcmv o autocarro, que oa levgra' ao Rocky 
Point Park oude eotuar«o t.o "Dia de Portugal." 

Reconhecldainente agradeoe. 
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BEST COPY AVMLMLE 




Pcfi - Vanics pcirci c sale de estaro 

Jose - f/eu pai le o jornale 

JcDo - 0 que les Jose? 

Jose - Eu leio o livro de ingleSo 

Joao - Eu vou pcrc c niinha casCo 
R/'uito obriacido senhor e 
senhora Roscio Adeus Jos8o 

Jose - Adeus JoaOo 




• Olho Pedro estp o nsvcr! 
■' cni .jue Bom - diz o Fedro 
fmy. Tu Dostcs do inverno? 
SLTij^oosto i?iuito« E tu? 
Eu nt?o aostOo 
Nc'o ^'os^os, porcjue? 
F;y"qus fo? trui'co frio, 
N:.'o Dostes ds brincor nv neve 
e feycr utp boneco de neve? 
Chi S aostOo 
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iJCBEPTO - Joco, nc pn?!?: he ^liita 
^9 nonte.. 

3 i ?P ,^ Fs 0 b 1: o r g u n 

bnnho da tur 



JOAC - 



to 



irtra e bcni t£j)o 
R©£?ERTC! - Jcao, queras f(/?er urr.c 

OS ruc?s e tu far?e.s c?':. 



RCBERTC 



cc?sr?s. 

Eu vou fa7(5r m hospital 
e urnc escoilDo 



bon 1 tc. C que e i sto? 
" E car que e 
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ORGANIZATION AND STAFFING CHART 



Superintendent 



] 



Aoeiatant Superintendent 
Charge of Federal Programe 

I 



"peoial Education Director i ! 



J 



urrioulum 
\Supervi6or8 



Bilingual Director 
Frank Piocirilli 



i 



Supportive Services 
Audio/Visual Specialiste 
Itinerate Teachers 
(mueio^ art^ etc) 



i 



Parent Advisory 



Consultants 



Guidance Counselor f icSmmunity^ Liaison 
T. Coelho J, Ferreira 



Bilingual Teachers" 

K - Bilingual Teacher 
2 - Port, V,Correia 

1 - Anglo C» Paslay 

2 - Port, M, Tiexiera 

2 - Anglo M, Reynolds 

3 - Anglo 
3 - Port* 



Aides 



0 



Tutors 
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